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ABSTRACT 
 
Tri Ayu Puspita Sari, 2019. Strategies in Teaching Reading Fluency at the 
Seventh Grade of MTs N 1 Karanganyar in the Academic year of 2018/2019. 
Thesis, English Language Education, Cultures and Languages Faculty, State 
Islamic Institute of Surakarta. 
Advisor   : Hj. Fithriyah Nurul Hidayati, M. Pd 
The Key Word  : Strategies, in Teaching, Reading Fluency 
 
This research describes the strategies in teaching reading fluency at the 
seventh grade of MTs N Karanganyar in the academic year 2018/2019. The 
objectives of this research were (1) to investigate the strategies used by the 
English teacher in teaching reading at the seventh grade student of MTs N 1 
Karanganyar in academic year of 2018/2019, (2) to analyze the advantages of 
teaching strategies used by the English teacher in teaching reading at the seventh 
grade student of MTs N 1 Karanganyar in academic year of 2018/2019. 
The research design in this research was descriptive qualitative. This 
research was conducted in MTs N 1 Karanganyar. The subject of this research 
was the English teacher of seventh grade. The data were collected by observasion, 
interview, and document. The data were analyzed by reducing the data, presenting 
the data and taking the conclusion/verification. The researcher used data 
triangulation to show trustworthiness of the data. 
The result of the research was showed that strategies used by English 
teacher are group and individual class. Group class is dealing with guided reading 
and partner reading while individual class dealing with repeated reading. The 
advantages of each strategy, guided reading: (1) it can accelerate students to get 
fluency, (2) students can find difficult words in the text, and (3) it gives chance to 
students to practice reading and understand the text. Repeated reading: (1) it helps 
the students remember the correct pronunciation of the word, (2) It helps 
strugglers break out of word by word reading to read with meaningful phrasing, 
(3) students can learn vocabulary correctly, (4) helps students being fluency in 
reading, (5) the teacher can find out how students are able to read. Partner 
reading: (1) students can interact, change ideas with friends, (2) it helps the 
students can easily accept the material. 
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CHAPTER I 
INTRODUCTION 
 
A. The Background Study 
English taught from elementary school as the lowest level of 
education until university as the highest level. Every school and 
teacher tried to improve their students’ ability in English in order to 
make students fluent in english. English has four lenguage skill, they 
are: listening, speaking, writing and reading. The reading skill became 
very important in the education field, where by reading students can 
improve their knowledge and get information. 
Reading is a significant part of learning. It is a fundamental 
requirement in any field or subject from language to science and math. 
However, many people are failed to realize. Many students and even 
adults think that reading is boring and just a waste of time. They think 
that reading is boring because they do not know that by reading they 
can gain the knowledge of the world, and by reading they can learn 
new things, new places, new people, and new culture. 
According to Rasinski (2003:126), reading fluency refers to the 
ability of readers to read quickly, effortlessly, and efficiently with 
appropriate, meaningful exspresion or prosody. If linked with students, 
like means that the purpose of learning to read is that the students have 
the skills to interact with the convented language encoded in the text. 
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Learning to read is an activity to increase students skill in reading 
skills. 
In teaching and learning process in school, reading must be 
used as a basic skill to help students in cathing knowledge. As teacher 
should have a strategy in theaching learning language skills such as: 
writing, listening, speaking and reading. From the four skills, 
writing,speaking,listening and reading, the researcher chooses reading 
as a theme and the problem on this research. For beginers reading is 
become the problem in how the learn English beside speaking. 
Because both involved spoken. For student just begining to exsplore 
reading, it can be an intimidating process. By building a strong 
foundation of reading, theacher will be able to help students to succeed 
in the classroom and beyond. Nevertheless,there are still some people 
who have much initial interest or lasting interest in book and readings, 
so they cannot access reading activities and reading programs. In 
English as a foreign language, the empasies of teaching and learning 
process tends to be on reading text such as narative, descriptive, 
procedure, recount, and report, they will fail in their examination. 
Because of those reasons, English teacher should be able to prepare her 
or his students to be competent in reading. 
Different of reading comprehension and reading fluency. 
According to Scoot (2009:24) reading comprehension is an interactive 
process and that reading comprehension instruction is an interaction 
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between students and teachers as they negotiate text. Component of 
reading comprehension is phonological and phonemic awareness, 
fluency, vocabulary, prior knowledge, and comprehension. While 
according to Stanovich (1991: 418) reading fluency is one of defining 
characteristics of good readers, and lack of fluncy is also a reliable 
predictor of reading comprehension problem. So, it can be concluded 
that reading fluency is one of the components of reading 
comprehension. 
Reading fluency is taught based on school curriculum (2013). 
Based on this curriculum students should read aloud of short functional 
text in narative and recount with utterance, stressing, and good 
intonation which are related to environment. In the process of teaching 
and learning English, the students should be able to master english 
which consits of four skills, namely listening, speaking, writing and 
reading. This research focus on reading narative text.  
In Reading skills for junior high school, there are three basic 
competences that should be achienved by the students of the second 
year of junior high school in the second semester. First, the students 
are able to read aloud which is meaningful and functional text-shaped 
short essays recound and narative text to speech, stress and intonation. 
Second, students are able to respond meaning and rhetorical steps in a 
simple short essay accurately and smoothly. Third, students are able to 
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the functional meaning in a short written text accurately and fluently 
and thank relating to the environment.  
Based on pre-research, the researcher wants to describe the real 
condition of teacher’s tecnique in teaching reading fluency at seventh 
grade of MTs N 1 Karanganyar. Teaching learning reading activities at 
MTs N 1 Karanganyar, the teacher gives students narrative text and 
asks them to read individually in front of the class in turn. So that, 
students can read aloud, and fluently in communication. After all 
students finished read the story, the teacher told them to translate the 
text in order to answer the questions that have been presented. After 
everything has been translated the teacher asks students to pair up, 
there the teacher tells students for working together to exchange their 
ideas to answer the questions and explain what the core about of the 
text. It aims to make students think critically about their opinions, and 
makes them more relaxed in thinking and they can also make 
arguments freely according to their abilities. Of course, the students 
are not ashamed to talk to their friends inside or outside the class. 
Based on the interview with the English teacher in the pre-
research, in teaching learning process especially in teaching reading, 
the English teacher uses many strategies in teaching reading.the 
implementation of each strategy, the English teacher said that not at 
every meeting uses different strategy but one strategy it could use two 
or three meetings. The important to help the teacher to convoy the 
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materials. It facilitates the students to learn all of materials. The 
English teacher said that the important things in the class while 
teaching learning process are the students enjoy the condition in the 
class and the students take a part in teaching learning process. 
From the explanations above, the researcher concluded that to 
get successful teaching learning process the teacher should have 
appropriate strategy to support conveying the material. The teacher 
must also know the advantages of each strategy. If the teacher knows 
the advantages, the teacher will give good aim while teaching learning 
process. Not only the teacher gets success when conveying the 
material, but also the student will give good effect from the successful 
of teaching strategy. 
The researcher chooses MTs N 1 Karanganyar because the 
English teacher has many strategies in teaching reading fluency. 
According to the pre-interview and observation with the English 
teacher, he said that the score especially while reading class almost all 
of students get good scores by using three of teaching strategies that 
used by the English teacher. The researcher chooses VII I class 
because this class in the most active while teaching English. The 
researcher takes this class based on observation in the classroom. The 
seventh grade consist of nine classes. In addition,the researcher wants 
to know how the implementation of teaching stategies in teaching 
reading fluency in this active class. By using appropriate strategies in 
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teaching reading, the student will get an interestingly thing that make 
them happily in teaching learning process.  
Based on the explanations above the researcher takes a note 
that English teacher uses many strategies in teaching reading fluency. 
Finally, the researcher decides the title of this research “STRATEGIES 
IN TEACHING READING FLUENCY AT THE SEVENTH GRADE 
OF MTs N 1 KARANGANYAR IN THE ACADEMIC YEAR OF 
2018/2019” The researcher hopes this descriptive study of this 
research will give positive effect to the education field. 
B. Identification of the problem 
1. The students think that reading is a bored activity. 
2. Students do not understand how to pronounce each word in 
reading. 
3. Students have problem with their intonation and rhythm in reading. 
4. Students are still have less motivation in reading. 
5. Students are lack of vocabulary, it make the student wate too much 
time to finish reading the teks. 
C. Limitation of the study  
The researcher limits strategies in teaching reading fluency to teach 
recount and narrative text for the firs grade students of MTs N 1 
Karanganyar in the academic year of 2018/2019. In this study the 
researcher had taken VII I for the subject. 
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D. Problem statement 
1. What strategies do the teacher used to teach reading fluency at the 
seventh grade of MTs N 1 Karanganyar in the academic year of 
2018/2019? 
2. What advantages of the strategy do the teacher use to teach reading 
fluency at the seventh grade student of MTs N 1 Karanganyar in 
the academic year of 2018/2019? 
E. Objective of study 
1. To investigate the strategies used by the English teacher in 
teaching reading at the seventh grade student of MTs N 1 
Karanganyar in the academic year of 2018/2019 
2. To analyze the advantages of teaching strategies used by the 
English teacher in teaching reading at the seventh grade student of 
MTs N 1 Karanganyar in academic year of 2018/2019 
F. Benefit of the study 
The researcher expects that the result of this research will be useful 
to both of theoretically and practically. 
1. Theoretecall benefits 
a. This research might be useful for lecturer in giving additional 
input and reverence about the realization of teaching reading to 
the students of junior high school. 
b. This research will be helpful for the students to understand 
about reading fluency. 
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2. Practical benefits 
a. For the teacher 
The result of this research for the teacher, it gives feedback 
to the teacher to improve English teaching learning process by 
using an appropriate strategy. 
b. For the student 
1) This research, it can be used to motivate the student to 
increase their reading. 
2) This research, it will help the student to learn more about 
reading. 
c. For the researcher  
The result this research, it give the understanding about 
strategy that used by the English teacher in teaching reading 
fluency. 
G. Definition of the Key Term 
1. Reading Fluency 
Reading Fluency is  one of the defining characteristics of 
good readers, and a lack of fluency is a common characteristic of 
poor readers, Rexanne F. Hudson, (2005:702). 
2. Teaching Strategies in reading fluency 
Teaching Strategies is a plan, method, or series of activities 
designed to achieves a particular educational goal, David (1971: 
80). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Reading Definition  
Reading is one of English skills besides speaking, listening 
and writing. It is way to understand written massages. According to 
Nuttal, (2000:2) reading means a result of interaction between the 
writer’s mind and the reader’s mind. It is the way how to the reader 
tries to get the massage or the intended meaning from the writer. In 
this process,  the reader tries to create the meanings intended by the 
writer, the reader can get the massage, and the writer’s meaning 
sense. 
Polselli and Snow, (2003:5-6) stated that, Reading is skill to 
get the meaning from words or symbols. Reading is one root to learn 
all the basis of English language such as grammar, vocabulary, 
speaking and pronounciation. On reading, the reader constucts varios 
representations of the text that are important for comprehension. The 
representation include for example, the surface code (the exact 
wording of the text), the text base (idea units representing the 
meaning). And the represantion of the mental models embedded in the 
text. 
9 
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According to Burns et al, (1984:11) “reading is a complex act 
that must be learned. It is also a means by the whichfurther learning 
takes place. In other words, a person learns to read and read to learn”. 
It means that reading is a complex behavior that must be learned and 
is a tool for further learning. So, learning to read and reading to lern.  
Reading is central to the learning process. Nawawi stated that 
by reading activity, people may gain important information that is not 
presented by teachers in the classroom, and he added that the reader is 
an active participant who has an important interpretive funtional in 
the reading process. It means that in the cognitive model, people as 
readers are more than passive participants who get information while 
an active text make itself and it is meanings known to them. 
Meanwhile, according to Weaver, (2009:15) reading is process 
very much determined by what the reader’s brain and emotions and 
beliefs bring to the reading, the knowladge/information (or 
misinformation, absence or formation), strategies for processing text, 
moods. Fears and joys all of it. Hence, reading is one of the human 
activities whather it is a pleasure or not, but it has the purpose to get 
some information that is considered important. 
Based on explanations above Reading is one of the basic skills 
of language learning. It can not be separeted from other skills of 
language learning besides writing, speaking, and listening. Those 
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skills must be learned all by english language learners. Reading skolls 
can help improve other language skills. Generally, the skill of reading 
is develop comprehension, enrich vocabulary. 
2. Reading Fluency 
a. Definition Reading Fluency 
Reading Fluency can be defined as reading fast, but fluently 
and acuratelly in reading the text. With good pronounciation and 
adjusting the reading rate to suit the purpose for reading. It is 
important to note that reading fluency doesn’t refer to oral reading. 
However, because it is possible for someone to read a passage 
aloud fluently and not comprehend it at all. Fluency in silent 
reading promotes improved comprehension by allowing the student 
to read for ideas rather than for individual word.  
Welsch (2006:180) state that, Fluency is a vital dimension of 
reading. Reading fluency is needed to be a successful reader. Our 
education system tends to overlook intraction on reading fluency, 
while stressing decoding and comprehension. Subsequently, many 
children are not fluent readers, and national cocern has emerged. 
According to Willis (2008:42), Fluency is the ability to read 
text accurately and quicly. Fluency means faster smoother reading 
that approaches the speed of speech. Fluency is also defined as the 
ability of readers to read quicly effortlessly and efficiently with 
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appropriate, meaningful exspresion or prosody,Lensky and Lewis, 
(2008: 156). 
Meanwhile, according to Stanovich (1991:418) Reading 
fluency is gaining new recognition as an esential element of every 
reading program, especially for student who struggle in reading. 
Reading fluency is one of defining characteristics of good readers, 
and lack of fluncy is also a reliable predictor of reading 
comprehension problem. 
Reading develops through practice. With practice a child 
moves from being a hesitant, word-by-word reader who reads with 
considerable difficulty to a fluent, expressive, automatic reader 
who understands what he or she reads. Readers who have achieved 
some fluency are more likely to angage in more extensive amounts 
of reading than readers who lack fluency. 
Based on explanations above, Reading Fluency is important 
because it provides a bridge between word recognition and 
comprehension. Because fluent readers do not have to concentrate 
on decoding the words, they can focus their attention on what the 
text means. They can make connections among the idea in the text 
and between the text and their background knowledge. In other 
words, fluent readers recognize word and comprehend at the same 
time. Less fluent readers, however, must focus their attention on 
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figuring out the words, leaving them little attention for 
understanding the text. 
In eddition, Sharon Vaughn (2004:53) There are critical 
elements that have been decomented to improve reading fluency. 
1) Providing an explicit model of fluent reading. This model could 
be the teacher, a well-trained adult, another student, or even a 
cassette 
2) Giving students multiple opportunities to read the same text. 
Students need manu opportunities to read the same text over 
again. Teachers, trained adults, or students should provide 
corrective feedback. 
3) Establishing performance criteria for the speed and accuracy of 
reading text. Teachers should establish baselines for the 
number of word students read sorrectly per minute in a 
specified text level, as well as systematically monitor fluency 
progress. 
Reading fluency encompasses the speed or rate of reading. As 
well as the ability to read materials with expression. Based on 
Mayer and Felton, (1995:284) that the ability to read connected 
text rapidly, smoothly, effortlessly, and automatically with little 
conscious attention to the machanics of reading, such as 
decoding.the student successful with decoding when the process 
used to identify words is fast and nearly effortless or automatic. 
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The concept of automaticaly refers to a student’s anility to 
recognize words rapidly with litte attention required to the word’s 
appearance. Ability to read by sight automatically is the key to 
skilled reading, Ehri, (1998:107).  
According to Mather and Goldstein et al on their journal 
(2001:235), in reading fluency, they are two parts that important in 
reading fluency  
1) Reading fluency rate 
a) Determining a student’s reading rate 
The student’s reading rate may be calculated by 
dividing the number of words read correctly by the total 
amount of reading time. The teacher may count out 100 
words in passage and then time the students as he or she 
reads the passage. Ex : student I was given a passage to 
read with 100 words. Student 1 read 92 words corectely in 
1,5 minutes, or 61 words per munute 
b) Adjusting reading rate 
Most of people or student’s have contant rate when 
reading. This is the fastest pace at which a person can 
understand complete thoughts in successive sentences of 
relatively easy material. As long as the material is relatively 
easy to read, a person’s orstudent’s rate stays constant. For 
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different types of taks, however, the readers often alter their 
rate. Student with slow reading rates are often not aware 
that good readers adjust their rate depending on the purpose 
of reading. Making  these types of adjustments is 
perticularly important for studying or completing assegned 
readings because a student with poor reading skills 
otherwise struggles to complete lengthy reading 
assignments.  
c) Activies for increasing reading rate 
Based on Chard and Osborn in Mather, (2001:89) 
there are three steps activity for increasing reading rate: 
(1) The reader’s or student’s listen to text as they follow 
alog with the book. 
(2) The reader’s or student’s follow the print using their 
fingers as guides. 
(3) Reading materials are used that students would be 
unable to read independently. 
d) Speed drill  
For reading list of words with a speed drill and a 1 
minute timing, suggested using the following general 
guidelines : 30 correct wpm for firs and second grade -40 
correct wpm-for third grade -60 correct wpm for mid-third 
grade -80 up wpm in fourth grade. Every grade calculated 
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with student’s or reader’s reading rate speed. And this drill 
are designed to develop automatic sight recognition of 
word. 
e) Rapid word recognition chart 
A way to improve speed of recognition for words 
with an irregular element is used of rapid word recognition 
chart. The chart is similar to rapid serial naming task. After 
a brief review of the words, students are timed for 1 minute 
as they read the words in their squares aloud. 
f) Choral reading or neurological impress method. 
The neurological impress is a method for choral or 
concert reading. In this method, the teacher read aloud with 
a student for 10-15 minutes daily. For successing and to 
begin reading aloud together again, select a nigh-interest 
book or a content from classroom. Sit next to the students 
and read aloud as you point to the words with the index 
finger. Read at a slightly faster pace than the student and 
encourage him or her to try and keep up with you. Reading 
aloud with the students can helps them to practicepharasing 
and intonation. 
g) Repeated readings 
Based on Samuel in Mather (1994:234), the 
repeated reading tecnique is designed for the students who 
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read slowly despite adequate word recognition. For this 
procedure, the students read the same passage over and 
over again. To begin, select a passage that is 50-100 words 
long a book that is slightly above the student’s independent 
reading level. Have the student read the selection orally 
while time them in reading and count the numbers of words 
taht are pronounced incorectly. Record the reading time and 
the number of words that are pronounced incorectly. If 
desires, set a realistic goal for speed and number of errors. 
2) The impact of fluency on reading ability 
Focus on fluency in the elemnetary years is important to 
develop of reading ability in young childen. Children in grades 
kindergarten though 4th grade show the gratest gains in fluency 
when it is included in the reading education program. Students 
with reading difficulties continue to show improvement in 
reading ability though high school when their teacher include 
fluency intruction in their reading programs. 
Fluency has the gratest impact for children. Children with 
high fluency rates tend to read more and remember more of 
what they read because they are able to expend less cognitive 
energy on decoding individual words and integrating new 
information from the texts into their knowledge banks. 
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b. Assesment Reading Fluency 
Assesment Reading Fluency is intended to assist practioners in 
monitoring student’s fluency development. Based on Rasinski 
(2004:1-5) Assessment are discussed in term of three components 
of fluency 
1) Accuracy,or accurate decoding of words in text. 
2) Automaticity, or decoding words with minimal use of 
attentional resources 
3) Prosody, or the oppropriate use of phrasing and expression to 
convey meaning. 
Various means in assesing reading fluency, it can be assessed 
by all of the components of fluency. According to Denton, et al. 
(2010:24), reading fluency is usually measured as a combination of 
the rate and level of accuracy at which a sydent reads. Reading rate 
indicates reading speed. In this case the teacher can assess a 
student’s general level of reading fluency simply by listening to the 
student read orally. 
Caldwell (2007:16) states that reading speed is one of factor in 
fluency, but it is not the whole picture, and reading rate suggests 
outomaticity is oneof the component in fluency process, and 
reading fluency can influence comprehendion. Samuels (2006) in 
Kuhn, et al (2010:231) describe that automatic word recognition is 
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central to the constuct of fluency and fluency’s role in the 
comprehension of the text. It is added by Wright (201:7), a student 
accuracy and speed(automaticiy) in reading aloud is an obviouse 
observable indicator of that students’ reading ability. Thus, 
students automatically read text faster and accurate, they must 
comprehend the text than the students slow in reading text. 
In this study, the researcher also assessed the students’ 
reading rate as the previous study related to her study. Reading rate 
means that the total number of words read correctly in a text in one 
minute. Similar to many other studies Rasinski, Hasbrouck & 
Tindal, (2006:636), this study also measured the student’s reading 
fluency as the number of words read correctly in the text in one 
minute. 
c. The Factors Effecting Reading Fluency 
There are some factors that effect reading fluency, the factors 
thoughly into the two broad cotegories, (1) speech phonologic, (2) 
non speech phonologic factors. The student may face some 
problem in the reading fluency when they read the text caused by 
speech phonologic. That arem in term of speed and accuracy. 
While non speech phonologic factor in term of prosody 
(exspresion). This categories based on Chabot et al (1984:105) 
1) Speed  
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Speed  in reading means that the reader read the text with 
ritme and irama. So to make the read have a good ritme and 
irama, the reader must be recognition word in reading text. 
Speed of word recognition is an important marker for reading 
skill. Based on Fashel in Chabot (1984:115) development of 
rapid word recognition skills is primary factor when 
distinguishing skilled from less skilled reading performance. 
In another definition of speed that speed refers to how 
quickly the student can read. It has a huge impact on their 
fluency, this statement based on Roman in Chabot (1984:119). 
To increase their speed when reading, the students need to be 
able to recognize and decode words effortlessly. 
2) Accuracy 
According to Jim in Chabot (1984:122) accuracy refers to 
reading words without mistakes. To improve the students 
accuracy in fluency, have the students listen to themselves 
read a passage and  evaluate it. It is difficult to improve upon 
something if the reader dont’n recognize what the reader are 
doing wrong in reading. 
In fluency, accuracy its occur the students accurate in 
reading the text. Students with good accuracy can read the text 
with good pronounciation too, so accuracy in fluency means 
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that the students read the text whitout mistake, without 
mistake in here in speech, especially their pronounciation. 
3) Prosody (expression) 
Exspression in reading means that the readers express the 
feeling in reading the passage. Based on Roman in Chabot 
(1984:132) exspression refers to the ability to change the voice 
to show the feeling when reading. Based on the result of 
discussion in Chabot et al, to build the students or the readers 
feeling in reading, the students or the readers have to learn 
about readers theater. Readers teather gives the students or the 
readers multiple opportunities to read the text with emotion 
and to practice reading the same words over and over again.  
Prosodic reading provides evidence that the reader 
understands what is being read, Kuhn & Stahl (2010:230). 
Despite this connection, litte research has been conducted 
exsporing the relationship between prosody and reading 
comprehension, and what tittle research has been done has 
found an unclear relationship. While studying repeated 
readings.  
As the students’ or the readers’ fluency increase, so does 
their confidence with the text. The students begin to give a 
voice to their character by reading with emotion, excitement, 
or even sorrow, depending on their role. 
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d. Strategies in Teaching Reading Fluency 
1) Repeated reading strategy 
a) Definition of Repeated Reading Strategy. 
According to Sharon (2007:75), repeated is a strategy 
designed to increase reading fluency and comprehension. 
Repeated reading is an instructional strategy used to 
develop automaticity, accuracy and prosody in reading. 
Jeane (2006:213), state that the repeated reading strategy is 
useful for enhancing reading fluency because it allows 
students to practice a text over and over until the text 
becomes more and more familiar and students can decode 
the text automatically, giving students more cognitive 
capacity for comprehension. 
Susan (2006:9) Reading expressively helps to hold our 
attention. When we read orally, we chunk word into 
meaningful groups, very the pitch and the intonation 
patterms of our voice, place stress on some words but not 
on others, and punctuate our speech with pauses and rising 
inflections to indicate thought breaks or questions. Whilr 
repeated emphasizes practice as a way of working on all of 
the areas of reading fluency. Accuracy, rate, and prosody 
and is one of the most studied strategy for increasing 
reading fluency. 
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The goal of this strategy is not to manage movement 
toward the criterion on each individual passage over and 
over the number of word recognition errors descreases, 
reading speed increases, and oral reading expresion 
improves. 
Based explanation above, repeated reading as practiced 
in many settings, often offers guided phonological practice 
which helps segmentation and parsing of written text, thus 
facilitating word and phrase decoding, chunking of large 
meaningful units ultimately reading fluency and 
comprehension. Generally, gains of repeated reading such 
as the discovery of the appropriate syntactic phrasing 
including intonation, stress and duration, which are not 
explicitly represented in the written form of language. 
b) Advantages Repeated Reading Fluency 
According to Gorp (2014:225), there are many 
advantages of repeated reading, they are:  
(1) Reading speed increase. 
(2) Helps good and poor readers recall facts from their 
reading. It also aids good readers in focusing on and 
remembering higher level, important information. 
(3) Helps students remember important information, 
such as main ideas and important vocabulary. 
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(4) Results in improved story comprehension and leads 
to more sophisticated questioning and insights when 
a text is presented as a “repeated read-aloud.” 
(5) Helps strugglers break out of word by word reading 
to read with meaningful phrasing. 
c) Procedure of Teaching Reading Fluency by using Repeated 
Reading Strategy. 
Teaching reading fluency at junior high school should 
be taught by suitable strategies. One of them that can be 
appllied is repeated reading strategy. In implementation of 
repeated reading strategy  there are several steps that must 
be done by the teacher in order to achieve the goal of 
reading fluency. 
According to Mather (2009:62) that the procedure of 
teaching repeated reading involves five steps, there are: 
(1) The teacher may select an interesting passage that is 
50 to 100 words long from a book that is slightly 
above the student’s independent reading level. 
(2) The teacher has the student read the selection orally 
while he or she times the reading and counts 
(3)  the number of words that are pronounced 
incorrectly.The teacher then records the reading time 
and the number of words pronounced incorrectly. If 
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desired, the teacher and student can set a realistic goal 
for speed and number of errors. 
(4) The teacher may use two different color pencils for 
recording time and errors, or a circle to indicate points 
on the line for time and an X or a square to indicate 
points on the line for errors. When the student is 
ready, he or she rereads the same passage. 
(5) The student repeatedly practices reading the selection 
as the teacher charts progress after each trial until a 
predetermined goal is reached or until the student is 
able to read the passage fluently mistakes. 
2) Guided Reading Strategy. 
a) Definition of Guided Reading Strategy. 
According to Ernes & Sally (2003:204), the guided 
reading is designed to help students remember what they 
have read, confirm the information they have recalled is 
correct, organize and identify relationship in the text. It 
means that guided reading can make the students more 
active and concentration in reading and comprehending the 
English text and make the students remember what they 
have read. 
Andrew (2008:165), stat that guided reading is done 
with a small group of students of similar reading levels, 
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students who have a similar skill deficit, or with one 
student. According to Karen (2001:26), guided reading is a 
strategy that is formed whit classification of students. This 
strategy is used in class and then a group having the same 
reading level. 
Based on explanation above, the researcher assumes 
that guided reading procedure is the appropriate strategy in 
teaching English especially in reading text, with guided 
reading the teacher and the students can work together. The 
teacher as a guided for the students and give a motivate to 
the student, so the student can more active in class. 
 
b) Advantages of Guided Reading Strategy. 
According Patricia (2018:10) the advantages can be 
summarized as:  
(1) Guided reading enables the teacher to spend some 
focused time with individual students allowing him to 
see how the student’s reading a progressing and what 
areas need developing. 
(2) Guided reading also helps students develop strategy to 
improve their reading and helps them to become 
independent reader while at the same time providing 
helps and support from the teacher. 
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c) Procedure Guided Reading Strategy. 
According to Antony (1995:293), many procedure in 
teaching guided reading strategy, such as:  
(1) Teacher preparation 
Identify a selection, to be read or listened to, of 
moderate to high difficulty. This generally means not 
exceeding 50-250 words for a primary grade class, 600 
words for an intermediate class, or 900 words for a 
middle school class. Prepare a 10-20 item test on the 
material to be given at the end of the class period. 
Recognition type questions, such as multiple choice, 
tend to ensure early success. 
(2) Student preparation 
First ask students what they know about the topic, 
then explain that they are to “Read to remember all 
that you can, because after you have read, I will record 
what you remember on the chalkboard just as you tell 
it to me.” When literature is being read, this question 
can include a phrase asking that students try to 
remember events in the story, as well as “all that you 
felt and thought while reading.  
(3) Reading and recalling 
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Following silent reading, begin asking for free 
recalls. Record all information on the chalkboard until 
students have retold all that they can remember. 
Difficulties in remembering and differences in what 
students do remember stir excitement and implicit 
questions for the next steps. 
(4) Self-Monitoring/Self-Correcting 
Instruct students to review the material read and 
self-correct inconsistencies and information 
overlooked in their initial attempts to retell. Note 
changes and additions on the chalkboard. 
(5) Restructuring 
Encourage student to organize their retellings into 
outline form. Having students record the outline in 
their notebooks lends a sense of authenticity and 
purpose to this effort. The outline can be as simple or 
elaborate as student ability level permits. Ask guiding 
questions at this time, such as: “what was discussed 
first?” ; “what details followed?” ,“what was brought 
up next?” ; and “what seems to be the main idea?” 
Keep students focused on the outlining task by 
avoiding questions that are too specific. 
(6) Teacher Monitoring and Correction 
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If it appears that students have overlooked any 
important ideas, raise focusing questions about these 
points, such as: “What do you suppose is the most 
important of the five points made by the author?” ; 
“How do you suppose this information relates to what 
we talked about last week in the selection, „Man and 
the Moon‟?” 
(7) Evaluation 
Give the test prepared in step 1. A score of 70 
percent to 80 percent should be required for a “pass”. 
Students will surprise you by seeing this as a fair 
“pass” level due to the extraordinary level of help and 
empowerment they have received. They also tend to 
look forward to the test as an opportunity to show what 
they have learned. 
From the procedure above, the researcher construct 
the procedure of guided reading strategy, such as:  
(a) The teacher prepares the materials. 
(b) The teacher divide class into same groups. 
(c) The teacher gives the text and instruct the students to 
know the topic by reading the text. 
(d) The students do the silent reading and memorizing the 
text. 
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(e) The teacher instruct them to close the text and ask the 
students to retell the information. 
(f) The teacher writes the information in the whiteboard. 
(g) The teacher and students reorganize the information. 
(h) The teacher give some questions related to the material 
for the students. 
(i) The teacher gives a test for the students. 
(j) The students discuss the material in small group 
discussion. 
3) Partner Reading Strategies. 
a) Definition Partner Reading Strategy. 
The development of fluent reading skills is a 
primary educational goal for elementary school. In partner 
reading, children are paired together for the purpose of 
supporting each other through the oral reading of 
connected text. Partners listen, follow along, and provide 
needed words or assistance while taking turns reading, 
switching roles every other page. 
According to Melanie & Paula (2008:45), the 
children who partner-read two the three times per week for 
12 weeks showed and average 29% increase in reading rate 
on a standardized test of oral fluency, although their 
comprehension and reading accuracy where not effected in 
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positive manner. It means that provides a model of fluent 
reading and helps the students learn decoding skills by 
offering positive feedback. 
Based on explanation above, the researcher 
concludes that partner reading is a good strategy for 
students’ reading fluency, by using the strategy the 
students receive correction and support from their partner 
during reading a text, improving their motivation to read 
and teach the students about pairs work together on variety 
of text. 
 
b) Advantages Partner Reading Strategy. 
According to Patricia (2018:12), many kind of 
advantages in Partner Reading strategy, such as:  
(1) It allows students to take turns reading and provide 
each other with feedback as a way to monitor 
comprehension. 
(2) It provides a model of fluent reading and helps 
students learn decoding skills by offering positive 
feedback. 
(3) It provides direct opportunities for a teacher to 
circulate in the class, observe students, and offer 
individual remediation. 
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c) Procedure Partner Reading Strategy. 
According to Melanie & Paula(2008:46), many kind 
of procedure in Partner Reading strategy, such as:  
(1) Provide adequate instruction of the basic partner 
reading script. Begin by explaining partner reading to 
your students. 
(2) Practice what it means to be a good partner. Go over 
the jobs of each partner with your class and discuss 
what being a good partner involves and post a 
summary of the following points. Good partners listen 
to each other and read along silently when it is not 
their turn to read aloud. Good partners help each other 
read/misread words. They provide unknown words, or 
even better, help each other remember to use word-
reading strategies learned in class. Good partners do 
not laugh or jeer at each other’s misread or unknown 
words, but simply provide the words. Good partners 
help each other find their place, if needed, and 
encourage each other to go on when tired or frustrated. 
Good partners also raise their hand to get their 
teacher’s attention if a problem arises during partner 
reading, such as an argument between the two partners 
or when neither of the partners is able to decipher a 
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difficult word. Good partners have a positive attitude 
and stay on task during partner reading. 
(3) Practice and model partner reading behaviors. Partner 
reading is most successful when your children 
understand exactly what behaviors they should exhibit 
during this activity. 
(4) Allow children to choose their own partners. Children 
know with whom they get along and generally choose 
a partner with whom they will interact cooperatively. 
You may want to instruct students to choose their 
partner by groups or by sections to ease the process. 
(5) Teachers need to monitor partner reading. Once the 
partner reading routine has been established, your 
children will generally require little prompting or 
redirection, because it is a simple and enjoyable 
activity. However, while the children partner-read, you 
should walk around the room listening to them read, 
helping pairs that are stuck on an unknown word, 
redirecting those who are off task, or modeling 
expressive reading when needed. Partner reading 
provides a wonderful opportunity for you to listen to 
your children read and allows you to monitor their 
progress throughout the year. 
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Based on explanation above, the researcher concludes 
that Procedure Partner Reading Strategy is instruction of 
the basic partner reading script, Practice what it means to 
be a good partner, Practice and model partner reading 
behaviors, Allow children to choose their own partners, 
Teachers need to monitor partner reading. 
3. Teaching Strategies. 
Brown (2007: 119) stated that strategies are special methods  of 
approaching a problems or task modes of operation for achieving a 
particular end, planned design for controlling and manipulating 
certain information. According to David (1971: 80) teaching 
strategies is a plan, method, or series of activities designed to 
achieves a particular educational goals.  
Based on the explanation above, these mean that strategy that is 
used by the teacher is based on the approach that has been used by 
the implementation of the method. Strategy also used by the 
teacher to make planning about what material and manner to 
success on teaching learning process. It can be concluded that 
teaching strategy is plan that contains a  series of activities the 
teacher and students to achieve specific educational goals.  
Davison and Dowson (2003: 124) stated that there are three 
strategies for teaching reading, that are individual class, group 
class, and whole class. The explanation as follows: 
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a. Individual Class 
Pressure to prepare classes for common examination texts 
can make it seem a luxury to allow pupils the time to read their 
own choice of books in English lesson, especially to allow 
sufficient time for real engagement in such text. Private reading 
is crucial to meeting the different needs of pupils, through 
access to appropriate reading material and task tailored to the 
individual. 
b. Group Class 
This strategy of reading is suitable for small groups of 
pupils reading a core text, author or genre, and working on a 
task, either as a group or individually: pupils show that they 
have taken account of the responses and views of others in their 
reading of the text. Group  reading is demanding in terms of 
class organization and sufficient resources. It is however a 
critical bridge between individual reading and class set text, 
between pupils exercising their own purely personal criteria for 
responding to a text, and learning about the prevailing literary 
discourses of examinations, and how to be critical readers. It 
allows for guided choice, for the teacher to ensure range, while 
supporting the autonomy n reader. It is a way of keeping a 
personal dialogue going, and maintaining an individual reading 
position, while pupils move towards examinations, which 
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increasingly prescribe what to read and how to respond.Group 
reading is an important way of addressing difference, and 
requires both the class and support teachers to give guidance 
and allocate appropriate targets for reading. 
c. Whole Class 
Many pupils love to read aloud to the class, some with an 
enthusiasm that is not always matched by competence. The 
dynamic of the text is quickly lost by just a few minutes of 
inexperienced,  hesitant reading, which frustrates readers that 
are more able. When a whole class is sharing a text, practice in 
reading can be built into the scheme of work, which gives 
everyone an opportunity to develop reading skills. Pupils need 
to hear good models for reading on a whole class basis, from 
the teacher, and from pupils who have a mutual agreement with 
the teacher about reading aloud sometimes. 
Based on explanation above, the researcher concluded  there 
are three strategies for teaching reading, that are individual class is 
crucial to meeting the different needs of pupils, through access to 
appropriate reading material and task tailored to the individual, 
group class is demanding in terms of class organization and 
sufficient resources, and whole class is sharing a text, practice in 
reading can be built into the scheme of work, which gives everyone 
an opportunity to develop reading skills. 
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B. Previous Study 
This research, there are three previous study including one thesis 
and two journal internasional. The first comes from Aprilia Anis 
Sholikhatun with the title “Strategies in Teaching Reading 
Comprehension at the Eight grade of SMP  N 2 Ngaringan in the 
academic year 2016/2017”. English has four skills: they are speaking, 
listening, writing and reading. One of those skills is reading. To 
understandto contents of the text, the students faced many problems. 
Therefore, as an English teacher, we have to able to find an interasting 
strategy in teaching English especially in mastering reading 
comprehension. The teacher should be able to find and use the right 
strategy, which is suitable with student’s condition. Based on explanation 
above, the reseacher interested to find out the teacher’s strategies in 
teaching reading comprehension at the Eight grade of SMP  N 2 
Ngaringan. Research method, the researcher use descriptive qualitative 
reseach consisting of some data in the form of word, phrase, and 
sentences. It is used to discribing something that is known to have 
happened in this process of teaching activity. In conducting the research, 
the researcher collected data through observation. Then the researcher 
interviewed the English teacher to get more information. 
According to this previous study, there are some similarities and 
differences with this study: 
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1. The similarities between previous study and this study are: 
a. The previouse related study with this study have same topic, which 
is analysis about teaching strategies in teaching reading. 
b. The research design that is used by the researcher’s previous study 
and this study is same, which is descriptive qualitative reseach. 
2. The differences between previos study and this study are: 
a. The school that becomes place of reseach is different. The 
previous study takes place in SMP 2 Ngaringan and this study 
takes place in MTs N 1 Karanganyar. 
b. The class of research is different. The previous study takes  Eight 
grade class and the study in Seventh grade class. 
c. The previous study analysis reading comprehension and the study 
analysis about reading fluency. 
The second, journal international by Prof. Dr. Kasim Yildirim, edisi 
2012, with the title “Silent and Oral Reading Fluency: which one is the 
best predictor of reading comprehension of Turkish elementary 
students?” the aim of this research was to learn whether silent reading 
fluency was the predictor of reading comprehension and which variable 
including silent and oral reading fluency was the best predictor os reading 
comprehension. The study used corelational design and the subject 
consisted of total 100 fifth grade Turkish elementary studentd studying in 
two elementary schools. 
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Based on explanation above, this previous study, there are some 
similarities and differences with this study: 
1. The similarities between previous study and this study are: 
a. The previouse related study with this study have same topic, which 
is analysis about reading fluency. 
b. The research design that is used by the researcher’s previous study 
and this study is same, which is descriptive qualitative reseach. 
2. The differences between previos study and this study are: 
a. The school that becomes place of reseach is different. The 
previous study takes place in Turkish and this study takes place in 
MTs N 1 Karanganyar. 
b. The class of research is different. The previous study takes  fifht 
grade class and the study in Seventh grade class. 
The third, journal international by leila Schroeder and Barbara 
Trudell, edisi 2016, entitle “oral reading fluency and comprehension in 
Kenya: reading acquision in a multilingual environment”. Reading 
research has shown that variable relationships exist between measure of 
oral reading fluency and reading comprehension, depending on whether 
the language of the text is the reader’s first language or an additional 
language.  
Based on explanation above, this previous study, there are some 
similarities and differences with this study: 
1. The similarities between previous study and this study are: 
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a. The previouse related study with this study have same topic, which 
is analysis about reading fluency. 
b. The research design that is used by the researcher’s previous study 
and this study is same, which is descriptive qualitative reseach. 
2. The differences between previos study and this study are: 
a. The school that becomes place of reseach is different. The previous 
study takes place in Kenya and this study takes place in MTs N 1 
Karanganyar. 
b. The class of research is different. The previous study takes  Third 
grade class and the study in Seventh grade class. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In doing this research, the researcher uses the descriptive 
qualitative research. The research design that had been taket by the 
researcher is descriptive research that employs qualitative approach. 
Qualitative focuses on data in the form of word that is language in the 
form of extended text Miles & Huberman, (1994:2). In addition, Alisan & 
Susan, (2005:162) state that the term qualitative research can be taken to 
refer to research that is based on descriptive data that does not 
make(regular) use of statistical procedures. Denzim and Lincoln (2005:3) 
offer an initial, generic definition: qualitative research is a situated activity 
that locates the observer in the world. 
Based on explanation above, this research is a descriptive 
qualitative research. This research is qualitative since the data are in the 
form of words. Meanwhile the research is a descriptive one since the 
researcher used descriptive method. This is caused the researcher is 
intended to describe teaching strategy that are used by the English teacher 
in teaching reading fluency and the adventages of each strategy at MTs N 
1 Karanganyar. 
B. Setting of the Research 
1. Setting of place 
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This research was conducted in MTs N 1 Karanganyar. It is located 
at Jln Solo-Purwodadi No 12, Gondangrejo, Karanganyar. This school 
consists of three grades of students. They are the seventh grade, eighth 
grade, and ninth grade. The researcher took seventh grade of VII I that 
consists of 27 students and One teacher is the English teacher as the 
subject and informant. 
2. Setting of time 
Setting of the time consist of the time in academic process such as 
(collecting proposal, colleting the paper and the time) where researcher 
did the observation on the field (observation, documentation, and 
interview). The setting of time held on January until August 2019. 
Table 3.1 Research Schedule 
No  
 
Activities 
Time  
January February March April May June July Aug  
2 3 4 1
  
2 3 4 1 2 3 4 1 2 3 4 1 2 
 
3 4 
 
1 
 
2 
 
3 
 
4 
 
1 
 
2 
 
3 
 
4 
 
1 
 
2 
 
3 
 
4 
 
1 Asking 
permission   
                                 
Pre-research                                   
2 Make 
proposal  
                               
3 
 
Research                                 
Observation                                 
Interview                                
4 Analysing 
the result 
                               
5 Final report                                
43 
 
  
 
C. Subject of the study  
The subject and informant of this research is the English teacher of 
MTs N 1 Karanganyar. There is one English teacher in MTs N 1 
Karanganyar. The teacher that became an informant in this research. 
 
D. Data and Data source 
Qualitative research is a research relying primarily on the collection of 
qualitative data non-numerical data for example words and documents. 
Source of the data is the subject where the data to get. Therefore, the data 
materials are in the form of word because the data taken describe the 
information about phenomena being studied. Meanwhile Lofland in 
Moleong (2010:157). says the main idea in the qualitative research is word 
and action, another data is addition data such as document etc. in getting 
the data, the researcher derives the source of data. They are field notes of 
the classroom observation during the learning process, the transcript of 
English teacher’s interview. Moreover, related document from official’s 
documents dealing with the teaching strategy in teaching English reading 
fluency. In this study, the researcher used field notes as the one of data 
source. It is used to write down anything happened during collecting the 
data, include during observation. The transcript consists of the person 
interviewed, the time of the interviewed occurred, the list of the interview. 
There are three of data sources in this research. As follows: 
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1. Event 
In this research, the events were processes of teaching learning 
process. The researcher focuses on VII I class and the researcher 
makes the real observation based on the real condition. Events in this 
research were processes of teaching learning activity in teaching 
reading fluency at the seventh grade of MTs N 1 Karanganyar. 
2. Informant 
Informant is the person who gives the researcher data when doing 
the research. The informant in this research is the English teacher. 
The purpose of it is  to get the specific information about the teaching 
learning process in the English class especially for the implementation 
of strategies in teaching reading fluency and the advantages of each 
strategy. 
3. Document 
Document is a written material, which related with certain event or 
activities. Document was used in research because of some reasons; 
document was source of research, which was stable, rich and 
supported. It was as evidence to a testing and it has 
naturalcharacteristic so it was appropriate to qualitative research. The  
documents in this research were  all achieves or written information 
such as syllabus of the recount, lesson plan of the recount, and field 
note of this research. 
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E. Technique of collecting the data 
The  way to get the data in the research activity is usually known as a 
technique  of collecting data. In this research, the  researcher uses 
observation, interview, and documentation to get the data. 
1. Observation 
According to Cresswell (2009:181), Observations are those in 
which the researcher takes field notes on the behavior and activities of 
individuals at the research site. Observation has purpose to find out 
the strategies that used by the English teacher in teaching reading 
fluency and to get the  data on teaching learning process of teaching 
English reading fluency. During the implementation of strategies in 
teaching reading fluency, the researcher is an observer. The researcher 
observes the process on teaching learning activity in the class. The 
advantages of this technique according to Cresswell (2009:180) are 
the researcher has a first-hand experience with participant; the 
researcher can record information as it occurs; and unusual aspects 
can be uncomfortable for participants to discuss. 
2. Interview 
Burns (1999:17) says that interviews and discussion are face-to-
face personal interaction, which generate data about the research issue 
and allow specific to be discussed from other people perspective. In 
this research, the researcher takes an interview with the English 
teacher. English teacher is an interviewee who gives the researcher 
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information about teaching strategy that are used by the English 
teacher in teaching reading and the advantages of each strategy. The 
advantages of this technique according to Cressswell (2009:180)  are 
participants can provide historical information and allows researcher 
control over the line of questioning. 
3. Documentation 
Qualitative researcher examines various types of document, 
including archival documents, journals, maps, videotapes, audiotapes, 
and artifact. Gay, R.et.al (2005:421) describes many of these 
instrument are naturally occurring in educational settings and require 
only that the researcher locate them within the research setting. In this 
research, the researcher collects the data from the Lesson Plan of the 
recount text. By using technique the researcher can get the material 
that the teacher uses and to find out how the strategy teacher’s in 
teaching reading. 
F. Technique of Analyzing data 
Analysis the data is process to find and arrange systematic the data by 
result of interview, field notes, and documentation. According to 
Cresswell, (2009:184) says data analysis involves collecting open-ended 
data, based on asking general questions and developing an analysis from 
the information supplied by participants. The technique of data analysis, 
which is used in this research, was interactive model of analysis, the model 
of data analysis from Miles and Huberman. This model is well known as 
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interactive model. Miles and Huberman,(1994:11) describe the 
components of interactive model. They are data reduction, data display, 
and drawing conclusion/verification. The explanation of those components 
as follows: 
1. Data reduction 
Data reductions are the process of selecting, focusing, simplifying, 
and transforming the data. Miles and  Huberman (1994:11) states data 
reduction is a form of analysis that sharpens, sorts, focuses, discards, 
and organizes the data in such a way that final conclusions can be 
drawn and verified. It means that data reduction had been done by the 
researcher during she was doing research activities, such as when the 
researcher reduced the data from documentation. In this research, the 
researcher selects and took the important information that was needed  
from the data observation, interview, and documentation. After that, 
the researcher classified and  chosethose data based on the research 
focus. Those step facilitated the researcher to do the next process of 
analysis data. 
2. Data display 
Display in this component means elaborate the important data that 
had been reduced by using extended text.  Display is  a major avenue 
to valid qualitative analysis that is designed to assemble the organized 
information Miles and Huberman, (1994:11). In other word, this 
technique was used in arranging in formations, descriptions or 
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narrations in order to draw the conclusion. Data display is a data 
description in this research. The researcher described the data that had 
been reduced. The researcher displayed the data then describes it, after 
that, the researcher makes analysis based on the data. 
3. Conclusion Drawing /verification 
The last component is conclusion  drawing/verification. In this 
research, conclusions were drawn continuously throughout the 
research  phase. The researcher wrote interpretation from the data that 
have obtained as the conclusion. After that, the conclusion was verified 
to be more convinced on the conclusion. The researcher took 
conclusion after presenting the data and analyzing data. 
Interactive model by Miles and Huberman 
 
 
 
 
Figure 3.1 Miles and Huberman interactive models (1997) 
G. Trustworthiness of data 
To get the validity and reliability the research, the researcher used  
triangulation. Moleong  (2013:330) says triangulation is a technique of 
examining the trustworthiness of data by using something excluding the 
data to check or to compare the data. Cohen et.al (2007:141) define 
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triangulation may be defined as the use of two or more methods of  data 
collection in the study of some aspect of human behavior. 
Based on the explanation, it can be concluded that triangulation is a 
technique of examining the trustworthiness of data by using two or more 
methods of data collection to get a true fix on situation by combining 
different ways.  
According to Denzin (in Cohen et.al, 2007: 142), there are six 
kinds of triangulation, they are time triangulation, space triangulation, 
combined levels of triangulation, theoretical triangulation, investigator 
triangulation, methodological triangulation. The explanation as follows: 
1. Time triangulation: this type attempts to take into consideration the 
factors of change and process by utilizing cross-sectional and 
longitudinal designs. 
2. Space triangulation: this type attempts to overcome the parochialism of 
studies conducted in the same country or within the same subculture 
by making use of cross-cultural technique. 
3. Combined levels of triangulation: this type uses more than one level of 
analysis from three principal levels used in the social sciences, namely, 
the individual level, the interactive level(groups), and the level of 
collectivities (organizational, cultural or societal). 
4. Theoretical triangulation: this type draws upon alternative or 
competing theories in preference to utilizing one viewpoint only. 
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5. Investigator triangulation: this type engages more than one observer; 
more than one observer discovers data independently. 
6. Methodological triangulation: this type uses the same method either on 
different occasions, or different methods on the same object of study.  
This research, methodological triangulation was being applied in 
trustworthiness of the data. Methodological triangulation is used based on 
the some methods that used by the researcher in gathering the data such as 
observation, interview, and documentation. The researcher observed the 
process of the teaching learning process, while also observing the problem 
appear, the researcher does the crosschecking by comparing them to the 
data of interview. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the researcher presents the research finding and discussion. 
The purpose of research findings and discussion is to answer the problems 
statement. In this chapter will discuss two points related to the teaching reading 
fluency. The first point is the identification of teacher’s strategy that used by the 
English teacher in teaching reading fluency. The second point is the 
implementation of teaching reading fluency. The data from the field that have 
been collected will be presented based on the observation in this classroom and 
interview with the English teacher. 
A. Research Findings 
1. Teaching strategies that used by teacher 
a. The data from observations 
1) Observation 1 
The teaching learning process was held in 13 February 
2019. The VII I consists of 27 students. The English lesson was 
held in the first subject.  
a) Opening. 
After the bell rang at 10.15 a.m, the teacher went to the 
classroom. The students were ready on their seat, the teacher 
began the lesson by greeting, “assalamualaikum wr.wb, and 
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good morning students”, and they replied eagerly. After that, 
he asked who did not attend at that day. Luckily, no one was 
absent. After opened the class, the teacher directly asked one 
by one of students to  come forward in front of class to make 
literacy as usual in the first subject. The theme of literacy today 
is about experience. The teacher called name of students one by 
one and the students stand in front of class to give opinion 
about the theme. The purposes of this literacy are make 
students being  confident to give opinion and practicing the 
students’ mental. 
b) Activity  
(1) Observing  
In this meeting, the mate rial was recount text. At 
the previous meeting, the teacher asked the students to learn 
about text that will be discussed today. The material was 
written in LKS page 60. In this meeting, the teacher made a 
small group consists of 4 until 5 students. There were six 
group in this class. The small group made based on 
students’ seating. After students sit on each group, the 
teacher asked to the students discuss the text. 
(2) Associating  
The teacher was waiting a group that is finished 
firstly. While students discussing, the teacher tried to read 
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paragraph by paragraph and gives a few knowledge from 
outside related to the text. The researcher sees the teacher 
tries to be close with the student. It means, he keeps paying 
attention to the students while group activities. 15 minutes 
left, students already to present the result of discussion in 
front of class. In this section, teacher randomly points the 
group. 
c) Closing  
At the last section, the last group asked to give conclusion 
of the text and write down on the white board, in this section, 
the teacher were not only silent in the corner but also he gave a 
review about the text. It makes the students being easy to write 
the conclusion from the text. After the last group writes their 
opinion, the teacher asked to other group to give opinion also. 
Finally, one of the students walked in front of class and wrote 
the conclusion of her group. Then the teacher said that it is 
good job because she was brave to give opinion in front of 
class. In addition, the teacher asked to the students to keep 
learnimg the material at home. 
The teaching learning process for this text is finished. The 
next part of class, the teacher asked to the student to keep on 
the each group. The teacher told that the next meeting they 
would work in group and discuss the next text in this book. To 
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prepare for the next meeting, the teacher asked to read carefully 
and translate the difficult word 
The teacher closed the class with say “alhamdulilah and 
wassalamualaikum wr.wb” 
2) Observation II 
The second observation was held on 18 April 2019.  
a) Opening  
After the bell rang at 08.30 a.m, the teacher went to the 
classroom. The students were ready on their seat, the teacher 
began the lesson by greeting, “assalamualaikum wr.wb, and 
good morning students”, and they replied eagerly. After that, 
he asked who did not attend today. There are were four 
children who where absent. After opened the class, the teacher 
directly asked one by one students to come forward in front of 
class to make literacy as usual in the first subject. The theme of 
literacy at that day about short story. The teacher called name 
of students one by one and the students stand in front of class 
to give opinion about the theme. The purposes of this literacy 
are making students being confident to give opinion and 
practicing the students’ mental. 
b) Activity  
(1) Exploring  
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In this activity, the teacher explainend and reviewed 
about generic structure of recount text. “Siapa yang masih 
ingat tentang generic structure recount dan tenses apa yang 
digunakan?” and then all of students answered “generic 
structurenya itu orientation, event dan reorientation pak”. 
The teacher said “ok that is right”. The researcher thought 
that it makes the students being easy to remember the 
generic structure of recount text. The teacher wrote generic 
structure in the white board and asked the students to the 
write down in their book. 
(2) Associating  
The teacher directly asked to the students to make a 
group with same members like last meeting. Group consists 
of 4 until 5 members and there were six group in class. 
Before start the lesson, the teacher pointed one of each 
members to be a leader of the group. The students said to 
open the LKS page 74 with the title “My Vacation”. 
(3) Communicating  
After all of group read the sentence, the teacher 
gave brief explanation about the text. He read every 
sentence and tried to connect with real life related to the 
text. Automatically, the teacher is the center of the class 
who is giving the material. 
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c) Closing  
The bell was ringed, it means teaching learning process for 
that day had done. The teacher close the class by saying “thank 
for today, see you and wassalamualaikum wr.wb” 
3) Observation III 
The second observation was held on 30 April 2019, 
a)  Opening 
After the bell rang at 10.15 a.m, the teacher went to the 
classroom. The students were ready on their seat, the teacher 
began the lesson by greeting, “assalamualaikum wr.wb, and 
good morning students”, and they replied eagerly. After that, 
he asked who did not attend today. Luckily, no one was absent. 
b) Activity  
(1) Observing  
The teacher started the lesson. Today the teacher 
taught reading narrative text. Before the teacher gave 
explanation about the material, he showed narrative text 
that was long, the teacher asked students to write the text in 
book. After the students had finished writing the teacher 
said to students read in front of class one by one, if there 
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were students told to read in front the other students were 
told to correct what the reading method was, the 
pronunciation, was the intonation correct or not. If the way 
of reading was incorrect they would correct it together and 
they would say it correctly. 
(2) Exploring  
Then the teachers told students to move forward by 
calling names randomly, reading the same text alternately, 
if later there were students who are very good at reading in 
the sense that there was a slight pronunciation and the 
intonation will be told to read the narrative story after the 
dhuhur prayer at the mosque. The purpose of literal is to 
make the student being confident to speaking English and 
train student mentally. 
Then the teacher called one of the students’ names 
to read story in front of class, with rules such as yesterday’s 
meeting, if there were students who read stories in front of  
the class other students would correct their mistakes in 
reading and would be given the opportunity to correct their 
friend’s mistake. 
(3) Communicating  
After 10 minutes the first student read the text the 
teacher justifies it then told the student to repeat it, after the 
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teacher had corrected the teacher gave opportunity to the 
other students for giving comment and mentions one word 
that was wrongly spoken by his friend. 
The conditions in this class were very calm, all of 
the students and teacher paid attention and listen to the 
designed students’ reading, when the students finished 
reading the story as soon as the class becomes crowded 
because the other students were scrambling and eager to 
convey the pronunciation error. 
c) Closing  
After 60 minutes before passing time of class and the all 
students have advanced in front of the class, the teacher said 
that he asked permission because he had other activities that 
make he had to go out from school. Before he went to other 
place, he announced that on Wednesday that he would read 
stories in the mosque after the midday prayer. 
Then he closed the class by saying “thank you and 
alhamdullilahirobbil’alamin, wassalamu’alaikum. Wr,wb.” 
4) Observation IV  
The fourth observation was held on 08, May 2019.  
a) Opening  
After the bell rang at 08.30 a.m, the teacher went to the 
classroom. The students were ready on their seat, the teacher 
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began the lesson by greeting, “assalamualaikum wr.wb, and 
good morning students”, and they replied eagerly. After that, 
he asked who did not attend today. Luckily, no one was absent. 
After opened the class, the teacher directly asked one by one of 
students to forward in front of class to make literacy as usual in 
the first subject. The theme of literacy today was about short 
story. The teacher called name of students one by one and the 
students stand in front of class to give opinion about the theme. 
The purposes of this literacy were making students being  
confident to give opinion and practicing the students’ mental.  
b) Activity  
(1) Observing  
The teacher said to the students to open the LKS 
page 81 and asked to read silently. In this situation, the 
teacher acted as controller. It means the teachers controled 
the condition of the class while students read and took 
comprehension of the text. After that, the teacher said that 
students to pair up. The teacher said that the purpose of 
grouping is to share opinion. 
After 10 minutes had left, the teacher pointed one 
student to read the stories on LKS loudly in front of the 
class. Other students were told to listen to the story, after 
the designated students have finished reading the story, all 
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students were told to translate and if there were words that 
are difficult, they would give to underline then ask the 
teacher. 
(2) Questioning  
After 30 minutes was left, the teacher said that the 
students have to answer the question in form based on the 
text. If they get difficulties they can ask to him. 
After the students had finish the task, orally the 
students answered the question after the teacher read the 
question. The condition of class at that time was very noisy 
but the teacher knew that it was the results of discussion. 
The teacher moved from one group to another. The 
researcher took a note that the teacher’s role in this 
situation is participant. It can be seen when the teacher 
takes part in discussion to give other opinion. 
c) Closing  
The bell was ringed, the teacher gave brief explanation 
about the purpose of this activity. The teacher said that the 
purpose of this activity was to identify the text easily. The 
teacher closed the class by saying 
“alhamdullilahirobbil’alamin, thank, wassalamu’alaikum, 
wr.wb.  
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b. The data from interviews 
Another technique of collecting data used by the researcher here 
was interview, by doing interviews, the researcher got information 
needed in this research. The interview was done with the English 
teacher. 
1) Interview of each teaching strategies 
Thursday, 14 February 2019, at 09.00-09.30 WIB, the 
researcher did first interview with the English teacher of the 
Seventh grade. The teacher is Mr. TR. The question was about the 
strategies that used by English teacher in reading fluency. 
Firstly, the researcher asked about what are the strategies 
that used by the English teacher in teaching reading fluency. The 
teacher said that there were three strategies that used by the 
English teacher in teaching reading fluency, they are Repeated 
reading, Guided reading, Partner reading.the result of interview 
The teacher said: 
“strateginya saya menggunakan guided strategy mbak, jadi 
saya memandu siswa dalam membaca dan saya membantu 
siswa membaca agar bisa lancar. Terus, saya 
menggunakan repeated strategy jadi repeated strategi ini 
biasanya saya terapkan dalam membaca cerita. Jika salah 
maka saya benarkan dan saya suruh mengulangnya 
kembali. Yang terakhir biasanya saya partnerkan dengan 
temannya agar pembelajarannya tidak membosankan 
bisanya saya kasih tugas dan mereka belajar dengan 
temannya sendiri agar mereka bisa bertukar 
pikiran.”(Interview on 14 February 2019). 
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2) Interview teaching strategies of guided reading 
The second interview held on Friday,19 April 2019 at 
09.30-10.00 a,m in teacher’s room. The researcher asked the 
teacher about the strategy that used by the English teacher in 
teaching reading fluency. This interview conducted by the 
researcher and the teacher. 
Firstly, the researcher was interview about what strategy 
that used by the teacher. The teacher said that he used guided 
reading strategy. the result of interview the teacher said: 
“kemarin itu saya menggunakan strategi guided reading 
mbak. that he used guided reading strategy.”  
 
3) Interview teaching strategies of repeated reading 
The third interview was held on Thursday, 02 May 2019 at 
09.00-09.30 a.m, in teacher’s room. The researcher asked about 
teaching strategy that used by the English teacher in previous 
meeting. 
Firstly, the researcher asked about strategy that used by the 
teacher. The teacher said that: 
“oh, untuk pertemuan yang kemarin saya menggunakan 
strategi repeated reading mbak..”  
 
 
4) Interview teaching strategies of partner reading 
The fourth interview was held on Wednesday, 09 May 2019 
at 08.30-09.00 a.m in teacher’s room. The researcher was interview 
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about next strategy that he used in previous meeting. The teacher 
said that used partner reading. The result of interview the teacher 
said: 
“o, kalau yang kemarin itu saya menggunakan strategi 
partner reading strategy mbak” 
 
 
Based on observation and interview that had done by the researcher 
with the English teacher, the English teacher used three strategies in 
teaching reading fluency. They are guided reading strategy, repeated 
reading strategy and partner reading strategy. In this case, the researcher 
wants to analyze of each part in teaching learning process by using 
teaching strategies. 
2. Advantages of each strategy 
Every strategies that used by the English teacher has advantages. Here 
the researcher did interview and observation with the English teacher. The 
result as follows: 
a. Advantages of guided reading strategy 
The researcher asked about what are the advantages of guided 
reading. The teacher said that there are three advantages while using 
guided reading, they are it will be accelerate student’s fluency 
process, while activity in guided reading the students give 
opportunities by the teacher to practice reading, and try to understand 
the text by themselves. The result of interview, The teacher said: 
64 
 
  
“Untuk keunggulan guided reading ini untuk mempercepat proses 
fluency siswa. Dan guided reading itu sendiri siswa juga bisa 
menemukan kosa kata yang sulit dalam text tersebut. Dan di 
guided reading ini siswa diberi kesempatan untuk praktik 
reading.”(Interview on Friday, 19 April 2019) 
 
b. Advantages of repeated reading 
The researcher asked about what are the advantages of repeated 
reading. The teacher said that there are five advantages while using 
repeated reading, they are helps the students remember the correct 
pronunciation of the word, the teacher can find out how students are 
able to read, helps students being fluency in reading, students can 
learn vocabulary correctly, and make it easier for students to 
remember how to read the correct vocabulary. The result of interview, 
The teacher said: 
“Keunggulan strategi repeated ini yang pertama saya sebagai 
guru bisa mengetahui seberapa kemampuan anak dalam membaca, 
yang selanjutnya siswa bisa lancar dalam membaca, siswa juga 
bisa mengetahui cara baca yang benar, terus siswa juga bisa 
belajar vocabulary dengan benar. Strategi repeated ini 
mempermudah siswa dalam mengingat cara membaca kosa kata 
yang benar.” (Interview on Wednesday, 02 May 2019). 
 
c. Advantages of partner reading strategies 
The researcher asked about what are the advantages of partner 
reading. The teacher said that there are two advantages while using 
partner reading, they are students can interact and change ideas with 
friend, and the students can accept the material easily. The result of 
interview, The teacher said: 
“untuk keunggulan strategi ini siswa bisa berinteraksi dan bisa 
bertukar pikiran dengan temannya mbak. Jadi mereka bisa santai 
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dalam berpikir, dan memudahkan siswa dalam menerima materi, 
karna kalau bertanya dengan temannya itu lebih leluasa dan tidak 
takut, dibandingkan bertanya langsung dengan 
gurunya.”(interview on Thursday, 09 May 2019). 
 
B. Discussions 
This section tells the justification about theories constructed by the 
researcher based on the research finding and theories proposed by the experts. 
In this section, the researcher will answer the problem statement that have 
been presented in this research finding based on the analysis of the data. Then, 
the research finding will be discussed with the relevant reference from the 
expert to justify the research finding on teaching English reading fluency at 
the seventh grade of MTs N 1 Karanganyar in the academic year of 
2018/2019. 
1. Strategies in teaching reading fluency at the seventh grade of MTs N 1 
Karanganyar in the academic year of 2018/2019 
Teaching strategies are an essential point in teaching learning 
process. The appropriate strategies will give positive effect in teaching and 
learning process. While teaching learning reading fluency, sometimes 
students are faced many difficulties and lose their concentration to focus 
on the text. Therefore, that is the reason why the teacher should have an 
appropriate strategy to solve that problem. 
In teaching reading fluency. Mr. TR as the English teacher uses 
some strategies to teach the students. He wants to make the students 
understand about the explanation or instruction, so that the students can 
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understand about the material by practicing or doing the task. Based on the 
first observation and fourth observation, the English teacher makes a small 
group discussion. It can be seen when the teacher asks to the students to 
make a small group consist of four until five students. The purpose of 
these activities is to solve the text easily. By expression lesson, students 
can convey the ideas with other friends on group. It is line with Davidson 
and Dowson (2003: 124-136), they mentions three strategies in teaching 
reading that are:  
Individual class, Pressure to prepare classes for common 
examination texts can make it seem a luxury to allow pupils the time to 
read their own choice of books in English lesson, especially to allow 
sufficient time for real engagement in such text. Private reading is crucial 
to meeting the different needs of pupils, through access to appropriate 
reading material and task tailored to the individual.  
Group class, this strategy of reading is suitable for small groups of 
pupils reading a core text, author or genre, and working on a task, either as 
a group or individually: pupils show that they have taken account of the 
responses and views of others in their reading of the text. Group reading is 
demanding in terms of class organization and sufficient resources.  
Whole class, many pupils love to read aloud to the class, some with 
an enthusiasm that is not always matched by competence. The dynamic of 
the text is quickly lost by just a few minutes of inexperienced, hesitant 
reading, which frustrates readers that are more able. When a whole class is 
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sharing a text, practice in reading can be built into the scheme of work, 
which gives everyone an opportunity to develop reading skills.  
The second point from Davidson and Dowson theory tell about 
group class. It means that the class designed into group to make the 
students easily to solve the problem or task. The researcher sees that the 
students feel enjoy and interest with teaching learning activity by using 
group work. In addition teaching by using group work it can make equality 
with others. 
In the result of observation is guided reading. This strategy also 
uses group work as the main point while teaching learning process. The 
teacher makes a small group to share their idea about the material. The 
special thing in this strategy is the teacher taking part that he is as a 
controller and instructor. So, all of activities in this strategy is based on 
teacher’s instruction. 
The next strategy is repeated strategy. This main point of this 
strategy is a form of repeated itself. The first activity is the students write 
the narrative story. After writing the story students are told to come 
forward to read the text according to intonation, rhythm and pronunciation. 
This activity is supported by Davidson and Dowson (2003: 127), who state 
that reading private is crucial to meet the different needs of pupils, through 
access to appropriate reading material and task tailored to individual. 
Based on the statement above, the students need to think hard 
while reading on their own and must adjust to the correct intonation, 
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rhythm, and pronunciation. After that they must accept criticism from their 
friends if there are many ways that are wrong and must repeat it again. 
After all students have finished reading they must be willing to be chosen 
by the teacher to represent reading English stories in the mosque. 
The special thing while teaching learning process by using 
repeated strategy is the strategy suitable to teach narrative text, especially 
for long text. Because the form of the repeated consists of intonation, 
rhythm and intonation. 
Based on the result above, the researcher concluded that the teacher 
uses two strategies according to Davidson and Dowson that are individual 
and group class. Individual class dialing with repeated strategy, while 
group class dialing with guided strategy and partner reading. 
2. Advantages of the strategies in teaching reading fluency at the seventh 
grade of MTs N 1 Karanganyar in the academic year of 2018/2019 
Teaching by using strategy, it can support the teaching learning 
process to get the goal of teaching. Every strategy has advantages, it is the 
reason why the teacher uses it to develop teaching learning process. 
a. Guided reading 
Guided reading is an instructional strategy that involves the teacher 
working in a small group of student of similar reading attainment. It 
means that guided reading an activity in group work. Teaching by 
using guided reading it has advantages. It is line with Patricia 
(2018:10), they mention two advantages of guided reading strategy: 
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Guided reading enables the teacher to spend some focused time with 
individual students allowing him to see how the student’s reading a 
progressing and what areas need developing, and Guided reading also 
helps students develop strategy to improve their reading and helps 
them to become independent reader while at the same time providing 
helps and support from the teacher. 
Based on the result observation and interview, the researcher finds 
the advantages of guided reading are it can accelerate students to get 
fluency, in guided reading students can find difficult word in the text, 
and it gives chance to the students to practice reading and 
understanding the text. 
b. Repeated reading  
Repeated reading is an instructional strategy used to develop 
automaticity, accuracy and prosody in reading. It is line with Gorp 
(2014:225) mention five advantages of repeated reading: Reading 
speed increase, Helps good and poor readers recall facts from their 
reading. It also aids good readers in focusing on and remembering 
higher level, important information, Helps students remember 
important information, such as main ideas and important vocabulary, 
Results in improved story comprehension and leads to more 
sophisticated questioning and insights when a text is presented as a 
“repeated read-aloud.” Helps strugglers break out of word by word 
reading to read with meaningful phrasing. 
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Based on the result observation and interview, the researcher finds 
the advantages of repeated reading are to correct vocabulary, 
pronunciation errors, to read quickly, and it can train mental of the 
students. 
c. Partner reading 
Partner reading is supporting each other through the oral reading of 
connected text. It is line with Patricia (2018:12), mentions three 
advantages of partner reading: It allows students to take turns reading 
and provide each other with feedback as a way to monitor 
comprehension, It provides a model of fluent reading and helps 
students learn decoding skills by offering positive feedback, It 
provides direct opportunities for a teacher to circulate in the class, 
observe students, and offer individual remediation. 
Based on observation and interview, the researcher finds the 
advantages of partner reading are to explore ideas of children in 
expressing opinion, partner reading can be medium to equalize the 
existence of students between one another, and it can train mental of 
students. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
In this chapter, the researcher presents the conclusion of the research and 
suggestion for developing strategies in teaching reading fluency at the seventh 
grade of MTs N 1 Karanganyar in the academic year 2018/2019. The following 
discussion provides the conclusion and suggestion of the study. 
A. Conclusion  
Based on the result of the research, In teaching reading fluency, the 
English teacher used guided reading strategy, repeated reading strategy, 
and partner reading strategy. First, Guided reading strategy is designed to 
help students remember what they have read, confirm the information they 
have recalled correct, organize and identify relationship in the text. In this 
strategy the students make a group with same members, group consists of 
4 until 5 members. Second, repeated reading strategy is useful for 
enhancing reading fluency because it allows students to practice a text 
over and over until the text becomes more and more familiar and students 
can decode the text automatically, giving students more cognitive capacity 
for comprehension. In this strategy the students read narrative text in front 
of class and the other students were told to correct pronunciation and 
intonation. Third, partner reading strategy is a good strategy for students’ 
reading fluency, by using the strategy the students’ correction and support 
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from their partner during a text. In this strategy the students’ pair with the 
friend and the student get share opinion. 
Based on interview, the advantages of each strategy. First guided 
reading strategy is will accelerate student’s fluency process, while activity 
in guided reading the students are given opportunities by the teacher to 
practice reading and try to understanding the text by themselves. Second, 
repeated reading strategy is helps the students remember the correct 
pronunciation of the word. Third, partner reading strategy is students can 
interact, change ideas with friends And students can accept the material 
easily. 
B. Suggestion  
After conducting a descriptive research and based on the research 
findings, the researcher would like to propose some suggestion for English 
teacher, students, institution, and other researchers. The researcher hopes, 
it can at least become an input in determining the appropriate strategy in 
teaching reading fluency as follow: 
1. For English teacher  
a. Teacher’s strategies must be implied because it is the teacher’s way 
to determine learning goals during teaching learning process. 
b. The teacher should have variation strategies to teach reading to 
make the reading class more interesting. 
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2. For the students  
a. The students should be more active, high self-confidence and 
participate during the teaching learning process by strategies that 
used by the teacher. 
b. The students have to prepare the material first before they join the 
reading class. It can support the implementation of teaching 
strategies that used by the teacher. 
c. The students have to do more self-confidence when they speak in 
front of class. 
3. For the other researcher 
The researcher realized that this research paper was not perfect yet. 
There were still many weakness dealing with the theory or technique 
because of the limited skill of the researcher. She also understood that 
this research paper only gave a little contribution teaching reading. 
For those were interested in doing research should be able to do the 
research deeply. The research would be beneficial for the development 
of education especially in teaching English. The researcher hoped that 
this study might be useful as a reference. 
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RESULT OF  INTERVIEW 
Interview I 
Title   : interview with the teacher about teaching strategy 
Day/Date  : Thursday, 14 February 2019 
Time   : 09.00-09.30 WIB  
Place   : office room 
Interviewee  : Muh. Rifa’i, S.Pd (TR) 
Researcher  : Tri Ayu Puspita S (TA) 
Tri Ayu Puspita Sari had done the interview as the researcher. The object 
of this interview is Muh. Rifa’i, S.Pd as the English teacher in MTs N 1 
Karanganyar. The interview had been taken place in office room in break time. 
The condition was so quite because the other teacher studied in the class. The 
interview was about the teaching reading strategy in teaching reading fluency. The 
interview was done in 30 minutes. The interview is as follow: 
TA : Assalamualaikum Mr. Rifa’ 
TR : Waalaikumsalam, Mbak 
TA : maaf  Mr saya merepotkan lagi untuk ke yang sekiaan kalinya. Saya juga 
berterima kasih kasih karna mr bersedia menjadi objek untuk saya 
interview berkenaan dengan skripsi saya. 
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TR : Ok, tidak apa-apa 
TA : disini saya mau menanyakan strategi apa yang bapak gunakan untuk 
pembelajaran khususnya reading fluency/ kelancaran dalam membaca 
siswa? 
TR : strateginya saya menggunakan guid strategy mbak, jadi saya memandu 
siswa dalam membaca dan saya membantu siswa membaca agar bisa 
lancar. Terus, saya menggunakan repeated strategy jadi repeated strategi 
ini biasanya saya terapkan dalam membaca cerita. Jika salah maka saya 
benarkan dan saya suruh mengulangnya kembali. Yang terakhir biasanya 
saya partnerkan dengan temannya agar pembelajarannya tidak 
membosankan bisanya saya kasih tugas dan mereka belajar dengan 
temannya sendiri agar mereka bisa bertukar pikiran. 
TA : oh, jadi strategi yang bapak gunakan ini tadi ada guid reading, repeated 
strategy and partner strategi ya pak ? terus dalam strategi- stategi itu 
penerapannya seperti apa pak.? 
TR : untuk pelaksanaannya seperti biasa mbak. Sebelum pelajaran diawali 
dengan greeting, setelah itu saya literasi siswa agar siswa bisa 
berkonsentrasi ketrika belajar. Untuk strategi mengajar saya tidak selalu 
ganti setiap kali mengajar. Karna kita dibatasi dengan waktu jadi kita 
tidak bisa menghabiskan 1 strategi dalam 1 hari mbak. 
TA : berarti dalam setiap mengajar tidak selalu berganti strategi ya pak.? 
Untuk respon siswanya bagaimana pak? 
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TR : kalau respon siswanya sangat bagus mbak. Mereka sangat aktif dalam 
belajar bahasa inggris. Mereka sangat antusias ingin cepat memulai 
pembelajaran ketika melihat saya masuk kelas seperti yang mbak lihat 
kemaren itu. 
TA : o gitu ya pak, terus peran siswa dan peran guru bagaimana pak? Apa 
bapak memperhatikan hal tersebut ? 
TR : peran guru ya saya perhatikan mbak. Guru itu bisa sebagai controller, 
fasilitator dan model. Guru kan harus berdiri didepan kelas terus 
menyuruh siswanya melakukan ini itu, guru bisa mengontrol siswa dengan 
berjalan mendekati siswa walaupun hanya melihat aktivitas siswa. Dan 
guru juga tidak hanya menyuruh siswa tapi guru juga harus bisa 
memberikan model/gambaran kepada siswa sebelum siswa 
memperaktekkannya. 
TA : mengenai media pembelajaran, bapak biasanya menggunakan media apa 
saja untuk mengajar ? 
TR : untuk media pembelajaran saya menggunakan LCD, papan tulis, tinggal 
strategi apa dulu yang saya pakai dalam pembelajaran mbak. 
TA  : untuk kesiapan bapak sebelum mengajar apakah bapak juga sangat 
mempersiapkan segala materi dan apa-apa saja yang akan dibawa atau 
tidak? 
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TR : nah kalau itu saya selalu mempersiapkan keperluan saya saat mengajar 
mbak, jadi sebelum masuk kelas saya prepar dlu materi apa yang saya 
gunakan dan alat apa saja yang saya pakai. 
TA : lalu, apa pentingnya dibutuhkan strategi dalam mengajar pak? 
TR : strategi mengajar menurut saya sangat penting mbak. Karna dengan 
adanya strategi itu saya bisa dengan mudah mempersiapkan materi dan 
mempermudah siswa dalam belajar juga bisa menunjang siswa mencapai 
keberhasilan proses belajar mengajar. 
TA : mengenai materi atau referensi mengajar biasanya bapak menggunakan 
materi dari mana saja ? 
TR : untuk materi biasanya saya menggunakan LKS mbak, tapi terkadang 
saya juga mencari diinternet seperti narrative text itu. Dan saya biasanya 
setiap pembelajaran siswa selalu membawa kamu sendiri-sendiri. 
TA : mengenai kurikulum, disekolah ini menggunakan kurikulum apa ya pak? 
TR : untuk kurikulum kita sudah menggunakan k13 revisi KTSP 2006 mbak. 
TA : untuk masalah evaluasi reading fluency sendiri itu bagaimana pak? 
TR : kalau masalah evaluasi saya ambilkan dari siswa membaca didepan 
kelas mbak jadi seberapa lancarnya dan seberapa benarnya siswa dalam 
membaca. 
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TA : lalu untuk kendala yang bapak alami dalam pembelajaran reading 
fluency itu apa aja pak? 
TR : kendalanya ya itu mbak, pronunciation anak masih perlu ditingkatkan, 
intonasi dan rytme dalam membaca biasanya anak masih belum mengerti. 
TA : jadi itu ya pak kendalanya. Lalu untuk classroom managemennya itu 
sendiri bagaimana pak?  
TR : untuk classroom managemen ya saya usahakan kondusif mbak. Jadi saya 
bisa enak berikteraksi dengan siswany. Setiap saya melihat siswa kon 
kelihatnya mereka bosen saya hidupkan kembali dengan sekedar menyapa 
dan sedikit memberikan clotehan agar siswa kembali konsentrasi. 
TA : saya kira itu dulu pak, terimakasih bapak sudah mau saya repotkan lagi, 
unuk kedepannya saya bisa dating lagi hari apa ya pak? 
TR : iya mbak tidak apa-apa, kalau itu nanti saya WA saja mbak jadwalnya 
kapan. 
TA : Ok kalau begitu saya pamit dulu ya pak, terimakasih. Assalamualaikum. 
TR : iya mbak hati-hati, waalaikumsalam. 
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RESULT OF INTERVIEW 
Interview II 
Title   : interview about guided strategy 
Day/Date  : Friday, 19 April 2019 
Time   : 09.30-10.00 WIB  
Place   : office room 
Interviewee  : Muh. Rifa’i, S.Pd (TR) 
Researcher  : Tri Ayu Puspita S (TA) 
Tri Ayu Puspita Sari had done the interview as the researcher. The object 
of this interview is Muh. Rifa’i, S.Pd as the English teacher in MTs N 1 
Karanganyar. The interview had been taken place in office room in break time. 
The condition was so quite because the other teacher studied in the class. The 
interview was about the teaching reading strategy in teaching reading fluency. The 
interview was done in 30 minutes. The interview is as follow: 
TA : Assalamualaikum pak, maaf mengganggu lagi pak. 
TR : waalaikumsalam, iya mbak tidak apa-apa, gimana mbak? 
TA : ini pak mau Tanya, untuk KBM pada hari kemarin itu bapak 
menggunakan strategi apa ya 
TR : kemarin itu saya menggunakan strategi guided reading mbak. 
83 
 
  
TA : gini pak, saya mau menanyakan tentang bagaimana pelaksanaan strategi 
guided reading di pembelajaran reading kemarin. Sekarang saya minta 
penjelasan bapak mengenai proses belajar mengajar kmaren 
menggunakan strategi tersebut. 
TR : oalah saya kira sudah paham mbak, apa yang mau dipertanyakan mbak? 
TA : untuk yang pertama bagaimana langkah-langkah mengajar 
menggunakan guided reading strategy, pak? 
TR : Untuk langkah-langkah strategi guided ya seperti kmren mbak, jadi saya 
buat kelompok satu kelompok terdiri dari 4-5 siswa setelah itu saya 
memilih salah satu siswa dikelompok tersebut untuk saya jadikan 
ketuanya, ini bertujuan agar satu kelompok itu bisa terkontrol dengan 
baik. Terus yang selanjutnya saya memberikan tugas kepada siswa untuk 
membaca, dan didalam 1 kelompok mewakilkan 1 temannya untuk 
membaca teks itu didepan kelas, setelah semua perwakilan dari kelompok 
sudah mendapatkan giliran untuk maju, semua kelompok saya suruh 
diskusi dan mencari kata-kata yang menurutnya susah, lalu jika mereka 
tidak tahu bisa ditanyakan kepada kelompoknya atau dengan saya. Setelah 
semua kelompok paham dengan isi text yang saya kasih setiap kelompok 
saya suruh berdiskusi tentang isi tektersebut, dan hasil diskusi tersebut 
nanti perwakilan lagi membacakan hasil diskusinya didepan kelas. 
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TA : oh seperti itu ya pak, berarti cocok dengan apa yang ditrapkan kemaren 
ya pak, lalu yang selanjutnya, bagaimana peran bapak atau peran guru 
dalam menerapkan guided reading strategy? 
TR : untuk peranan guru dalam guided reading strategi ini kadang saya 
mengontrol semua kegiatan selama KBM berlangsung mbak. Kalau 
semisal kelas tidak saya controlkan pasti ramai sekali, karna ini kan saya 
bentuk kelompok itu kan tujuannya agar mereka berfikir dan berbagi 
pendapat dengan teman yang lain. 
TA : nah kemarin itu kan saya juga sempat melihat bapak membenarkan 
bacaan siswa yang salah apa itu juga peranan guru pak? 
TR : itu juga salah satu peranan mbak. Guru membimbing atau membenarkan 
juga saat siswa salah dalam membaca/pronunciationnya guru harus 
membenarkan seperti itu mbak. 
TA : jadi peranan guru ini sangat penting ya pak, lalu peranan siswa sendiri 
bagaimana pak? 
TR : untuk peranan siswa ya seperti biasa ya mbak siswa menerima informasi 
yang disampaikan oleh gurunya. Pada saat gurunya menyampaikan 
materi ya siswa harus mendengarkan, jika mereka belum paham ya harus 
bertanya biar gurunya menjelaskan kembali. 
TA : untuk materinya bagaimana pak? Apa bapak menggunakan buku lain 
selain LKS? 
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TR : sebenarnya saya ada buku lain mbak, tapi saya menggunakan LKS saja 
kalau LKS kan lebih simple semua anak pegang. Ya kadang saya mencari 
diinternet mbak nanti saya tampilkan di LCD. 
TA : untuk medianya sendiri bagaimana pak? 
TR : untuk medianya saya hanya menggunakan papan tulis mbak itupun kalau 
diperlukan. Kalau dikelas itukan udah ada fasilitas computer dan LCD itu 
kalau saya perlukan ya saya gunakan. 
TA : terus mengenai evaluasi dan penilaiannya itu bagaimana pak? 
TR : kalau masalah evaluasi saya lakukan mbak kadang juga saya ambilkan 
dari nilai harian seperti anak maju didepan kelas itu. Jadi setiap KBM 
saya melakukan evaluasi. 
TA : itu yang evaluasi pak. Kalau yang penilaiannya sendiri bagaimana pak? 
TR : untuk penilaiannya saya ada 2 macam mbak ada tertulis da nada lisan, 
kalau lisan saya meminta anak untuk membacakan text di depan kelas dan 
disitu saya menilai tentang fluency, pronunciation dan intonasi. Kalau 
tertulis biasanya saya suruh siswa untuk membuat ringkasan tentang isi 
text tersebut. 
TA : untuk pelaksanaan penilainya bagaimana pak? 
TR : kalau pelaksanaanya sendiri saya ambil 4x dalam 1 semester mbak. 
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TA : pertanyaan yang terakhir pak, bagaimana classroom managemennya 
pak? 
TR : untuk classroom managemen saya kondisional aja mbak, melihat anak yg 
moodnya selalu berubah-ubah. Tapi tetap saya lakukan peraturan “ serius 
tapi santai” itu yang selalu saya katakana pada anak-anak mbak. 
TA : kemudian jika anak bosan dengan pelajarannya bagaimana pak? 
TR : nah kalau anak terlihat bosen biasanya saya memanggil mereka mbak. 
Misalnya, “ hai…” otomatis mereka akan menjawab “hai juga” seperti 
itu, jika anak masih merasa bosan bahkan ada yang ngantuk biasanya 
saya coba menghibur dan meledek mereka, otomatis mereka akan tertawa 
dan kembali focus pada materi. 
TA : untuk siswa yang tidak bisa menjawab pertanyaan dan tidak 
mengerjakan tugas bagaimana pak? 
TR : untuk hal itu semisal ada yang bisa menjawab ya saya kasih 
penghargaan atau pujian mbak, tetapi jika ada yang tidak bisa menjawab 
biasanya saya berikan motivasi sedikit agar mereka semangat belajarnya. 
TA : selanjutnya, untuk keunggulan guided reading itu apa ya pak? 
TR : untuk keunggulan guided reading ini untuk mempercepat proses fluency 
siswa. Dan guided reading itu sendiri siswa juga bisa menemukan kosa 
kata yang sulit dalam text tersebut. Dan di guided reading ini siswa diberi 
kesempatan untuk praktik reading dan mudah memahami text. 
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TA : Ok pak terimakasih atas waktunya maaf mengganggu yang kesekian 
kalinya pak. Oh iya pak saya bisa observasi lagi hari apa njeh. 
TR : bentar mbak saya carikan jadwal dlu nanti saya kabari mbak lewat WA. 
TA : iya pak terima kasih kalau begitu saya pamit Dulu pak assalamualaikum. 
TR : iya mbak sama-sama, waalaikumsalam. 
 
Question list for interview guided reading strategy 
1. How are stage of teaching by using guided reading strategy? 
2. What are teacher’s roles in teaching by using guided reading strategy? 
3. What are student’s roles in teaching by using guided reading strategy? 
4. What are the teaching materials used by the teacher? 
5. What are the teaching media used by the teacher? 
6. How implement of reading evaluation and assessment? 
7. How the classroom management in teaching by using guided reading strategy? 
8. What are the advantages guided reading strategy? 
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RESULT OF INTERVIEW 
 
Interview III 
Title   : interview about repeated reading strategy 
Day/Date  : Wednesday, 02 May 2019 
Time   : 08.30-09.00 WIB  
Place   : office room 
Interviewee  : Muh. Rifa’i, S.Pd (TR) 
Researcher  : Tri Ayu Puspita S (TA) 
Tri Ayu Puspita Sari had done the interview as the researcher. The object 
of this interview is Muh. Rifa’i, S.Pd as the English teacher in MTs N 1 
Karanganyar. The interview had been taken place in office room in break time. 
The condition was so quite because the other teacher studied in the class. The 
interview was about the teaching reading strategy in teaching reading fluency. The 
interview was done in 30 minutes. The interview is as follow: 
TA : assalamualaikum pak, 
TR : waalaikum salam mbak, bagaimana ada yang bisa saya bantu? 
TA : maaf pak balik kesini lagi, saya mau menanyakan tentang strategi yang 
digunakan pertemuan kemari pak? 
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TR : oh, untuk pertemuan yang kemarin saya menggunakan strategi repeated 
reading mbak. 
TA : untuk step-step pengajarannya itu seperti apa pak? 
TR : untuk langkah pengajarannya ya seperti kemarin itu mbak, saya mencari 
materinya diinternet lalu saya tampilkan dilayar, kemeren itu saya berikan 
narrative text mbak, bacaannya rumayan panjang. Setelah itu saya 
menyuruh siswa menulis text tersebut dibuku mereka masing-masing, 
setelah mereka selesai menulis saya suruh mereka memahami cerita 
tersebut. Lalu saya memperagakan bagaimana cara membacanya dari 
intonasi, pronunciation dan rytme. Setelah saya 
memperagakan/memberikan contoh lalu saya menyuruh siswa satu 
persatu maju kedepan secara bergantian, dan bagi siswa yang belum 
mendapatkan giliran harus memperhatikan temannya yang maju kedepan 
dan mengoreksi kata perkata bacaan temannya sudah benar atau belum, 
jika ada yang salah kita koreksi dan membaca kata tersebut hingga benar. 
Disini saya mengambil penilaian mbak jika ada anak yang bagus dalam 
membacanya dalam artian pronunciation dan intonasinya bagus maka 
akan mewakili kelas membacakan story bahasa inggris dimushola sehabis 
sholat dhuhur. 
TA : rinci sekali ya pak, selanjutnya peranan guru sendiri bagaimana pak? 
TR : untuk peranan guru dalam pelaksanaan strategi ini sebagai 
model/contoh mbak, jadi guru tidak hanya menyuruh siswanya membaca 
90 
 
  
didepan kelas tapi guru hareus menyontohkan terlebih dahulu bagaimana 
cara membaca cerita tersebut dengan benar. Dan selama KBM 
berlangsung guru juga berperan sebagai pengontrol aktivitas siswa, kan 
biasanya siswa kalau ada temannya yang maju yg tidak maju pasti ramai 
sendiri, disini peran guru sangat dibutuhkan. 
TA : ada yang lain mungkin pak, kemarin saya lihat bapak membaca semua 
text dan memperagakan apa itu termasuk peran guru pak? 
TR : itu juga salah satu peran guru mbak, guru itu kan menjadi contoh bagi 
murid-muridnya, jadi disini sebelum saya menyuruh anak-anak 
membacakan cerita tersebut ya saya harus memcontohkan dan saya harus 
menjadi model utamanya terlebih dahulu agar anak bisa paham dengan 
alur dari cerita yang saya kasih. 
TA : kalau tadi kan peran guru pak, bagaimana dengan peran siswa pak? 
TR : kalau peranan siswa ya seperti kemaren itu mbak. Jika ada yang maju 
didepan maka yang lain mendengarkan, setelah itu juga menjadi 
komentator tentang kesalahan baca temannya. Siswa juga harus 
menerima semua informasi yang diberikan oleh gurunya ketika guru 
menerangkan. 
TA : untuk materi pembelajarannya pak? 
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TR : untuk materi yang saya gunakan kemarin saya mencarinya diinternet 
mbak, kalau diinternet kan bacaan seperti itu pasti kan da gambarnya jadi 
bisa menarik perhatian siswa saat di tampilkan di layar proyektor. 
TA : untuk media pembelajarannya pak? 
TR : untuk medianya kali kali ini saya menggunakan LCD mbak, saya 
menggunakan LCD sebagai media karna saya juga menggambil materi 
melalui internet dan agar anak lebih senang aja jika belajarnya 
divariasikan. karna saya ingin mengambil nilai dan juga memilih siswa 
untuk mengisi cerita bahasa inggris sehabis sholat dhuhur, jadi setiap 
hari rabu itu ada jadwal bercerita bahasa inggris. 
TA : untuk evaluasi dan penilaiannya bagaimana pak? 
TR : evaluasi dan penilaiannya seperti kemaren yang sudah saya jelaskan 
saat mbak Tanya di guided strategi 
TA : Oh iya pak, berarti evaluasi dan penilaiannya sama geh, kalau 
classroom managemennya bagaimana pak? 
TR : classroom managementnya juga sama seperti kemarin mbak. 
TA : iya pak, yang terakhir pak saya mau menanyakan tentang 
keunggulan/keuntungan dari strategi repeated reading ini apa ya pak? 
TR : keunggulan strategi repeated ini yang pertama saya sebagai guru bisa 
menegtahui seberapa kemampuan anak dalam membaca, yang selanjutnya 
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siswa bisa lancar dalam membaca, siswa juga bisa mengetahui car baca 
yang benar, terus siswa juga bisa belajar vocabulary dengan benar. 
Strategi repeated ini mempermudah siswa dalam mengingat cara 
membaca kosa kata yang benar. 
TA : kalau seperti itu, cukup sampai ini dulu pak, maaf mengganggu waktu 
bapak berkali-kali 
TR : iya mbak santai aja. 
TA : terimakasih pak, assalamualaikum 
TR : sama-sama mbak, waalaikumsalam. 
 
Question list for interview repeated reading strategy 
1. How are stage of teaching by using repeated reading strategy? 
2. What are teacher’s roles in teaching by using repeated reading strategy? 
3. What are student’s roles in teaching by using repeated reading strategy? 
4. What are the teaching materials used by the teacher? 
5. What are the teaching media used by the teacher? 
6. How implement of reading evaluation and assessment? 
7. How the classroom management in teaching by using repeated reading 
strategy? 
8. What are the advantages repeated reading strategy? 
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RESULT OF INTERVIEW 
 
Interview IV 
Title   : interview about partner reading strategy 
Day/Date  : Thursday, 09 May 2019 
Time   : 09.00-09.30 WIB  
Place   : office room 
Interviewee  : Muh. Rifa’i, S.Pd (TR) 
Researcher  : Tri Ayu Puspita S (TA) 
Tri Ayu Puspita Sari had done the interview as the researcher. The object 
of this interview is Muh. Rifa’i, S.Pd as the English teacher in MTs N 1 
Karanganyar. The interview had been taken place in office room in break time. 
The condition was so quite because the other teacher studied in the class. The 
interview was about the teaching reading strategy in teaching reading fluency. The 
interview was done in 30 minutes. The interview is as follow: 
TA : Assalamualaikum pak 
TR : waalaikumsalam mbak. 
TA : maaf pak menganggu waktunya berkali-kali 
TR : iya mbak tidak apa-apa 
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TA : saya mau nanya tentang strategi yang bapak gunakan pertemuan 
kemarin itu menggunakan strategi apa ya pak? 
TR : o, kalau yang kemarin itu saya menggunakan strategi partner reading 
strategy mbak 
TA : untuk langkah-langkahnya bagaimana ya pak? 
TR : kalau di pertemuan yang kemarin itu saya menggunakan strategy partner 
strategy mbak, jadi saya kasih siswa pekerjaan siswa dan saya suruh 
siswa untuk berpasangan dan saya menyuruh siswa untuk bembaca yang 
satunya menyimak, selanjutnya berdiskusi tentang bacaan yang ada di 
LKS. Jika sudah selesai membaca dan berdiskusi tentang bacaan tersebut 
siswa saya suruh membuat ringkasan tentang cerita tersebut, setelah 
mereka selesai membuat ringkasan saya suruh membacakan hasil 
ringkasannya didepan kelas dan siswa yang belum mendapatkan giliran 
disuruh berkomentar atas pemikiran temannya. 
TA : seperti itu ya pak, kalau seperti itu bapak memperhatikan aktivitas anak 
ketika bapak suruh diskusi apa tidak? 
TR : kalau itu harus mbak, guru harus tetap memantau aktivitas siswa selama 
KBM berlangsung. Kan sudah menjadi tanggung jawab seorang guru 
mbak. 
TA : lalu peran guru dalam strategi ini apa pak? 
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TR : untuk peran guru dalam strategi ini guru harus memantau berjalannya 
diskusi yang dilakukan oleh siswa mbak, biasanya kan kalau siswa 
disuruh berdiskusi ramai sendiri, dan saya biasanya mengontrol siswa 
dengan cara berputar dari pasangan satu ke pasangan yang lainya, jika 
ada yang kesulitan bisa langsung bertanya kesaya. 
TA : selanjunya peran siswa dalam strategi ini apa pak? 
TR : peranan siswa dalam strategi ini sebagai partner temannya mbak, jadi 
mereka saling bekerja sama jika ada yang kesulitan maka harus 
membantunya, tujuan saya memasangkan anak agar anak lebih santai dan 
bisa bertukar pikiran dengan temannya. 
TA : untuk sumber materinya pak, apa bapak menggunakan sumber buku lain 
untuk menyampaikan materi. 
TR : kalau sumber materi yang saya gunakan dalam strategiini saya 
menggunakan LKS mbak, karna jika saya menggunakan media yang lain 
anak gx mungkin memperhatikan karna tujuan saya dalam pertemuan ini 
untuk memasangkan anak-anak agar bisa berbagi pemikiran dengan 
teman yang lainnya. 
TA : oh iya pak, kalau media pembelajarannya menggunakan apa pak? 
TR : untuk media di kelas saya hanya menggunakan papan tulis dan spidol 
mbak. Beda sama yang pertemuan kemarin kalu kemarin kan 
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menggunakan LCD, jadi saya Cuma memvariasikan aja, kadang LCD 
kadang tidak. 
TA : untuk evaluasi dan penilaiannya bagaimana pak? 
TR : untuk evaluasi dan penilaiannya sama seperti interview yang sebelumnya 
mbak. 
TA : baik Pak. Untuk classroom management di kelas diskusi sendiri 
bagaimana pak? 
TR : untuk kelas partner saya tetap menghendle keadaan dan suasana kelas 
mbak, kalau berpasangan kan pasti rame, ada yang menjalankan tugas 
ada yang tidak, ada yang malahan ngobrol sendiri. 
TA : jadi posisi bapak tidak hanya duduk dikelas ya, berarti bapak berkeliling 
dari satu pasangan ke pasangan yang lain. 
TR : iya benar mbak, jadi saya cek dan saya dekati satu persatu, jadi 
kelihatan mana yang tidak menjalankan perintah. 
TA : kalau keunggulan dari strategi partner reading ini apa pak? 
TR : untuk keunggulan strategi ini siswa bisa berinteraksi dan bisa bertukar 
pikiran dengan temannya mbak. Jadi mereka bisa santai dalam berpikir, 
dan memudahkan siswa dalam menerima materi, karna kalau bertanya 
dengan temannya itu lebih leluasa dan tidak takut, dibandingkan bertanya 
langsung dengan gurunya. 
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TA : ok pak, saya kira cukup sekian pak untuk interview saya, nanti jika masih 
ada pertanyaan saya hubungi bapak. 
TR : iya mbak. 
TA : makasih atas waktunya pak. Maaf banyak merepotkan dan mengganggu 
waktu bapak. 
TR : iya mbak tidak apa-apa santai saja. 
TA : kalau gitu saya pamit dulu pak, assalamualaikum 
TR : hati-hati mbak, waalaikumsalam. 
Question list for interview repeated reading strategy 
1. How are stage of teaching by using partner reading strategy? 
2. What are teacher’s roles in teaching by using partner reading strategy? 
3. What are student’s roles in teaching by using partner reading strategy? 
4. What are the teaching materials used by the teacher? 
5. What are the teaching media used by the teacher? 
6. How implement of reading evaluation and assessment? 
7. How the classroom management in teaching by using partner reading 
strategy? 
8. What are the advantages partner reading strategy?  
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FIELD NOTE 
 
Title   : observation I       
Day/Date  : Wednesday, 14 February 2019 
Time   : 10.15-11.45 WIB  
Place   : VII I class 
The teaching learning process held in 14 February 2019. The students in 
VII I consisted of 27 students. The English lesson held in the first subject today. 
After the bell rang at 10.15 a.m, the teacher went to the classroom. The students 
were ready on their seat, the teacher began the lesson by greeting, 
“assalamualaikum wr.wb, and good morning students”, and they replied eagerly. 
After that, he asked who did not attend today. Luckily, no one was absent. After 
opened the class, the teacher directly asked one by one students to forward in 
front of class to make literacy as usual in the first subject. The theme of literacy 
today was about experience. The teacher called name of students one by one and 
the students stand in front of class to give opinion about the theme. The purposes 
of this literacy were to make students confident for giving opinion and practicing 
the students’ mental. 
In this meeting, the material was recount text. At the previous meeting, the 
teacher asked the students to learn about text that will be discussed today. The 
material was written in LKS page 60. In this meeting, the teacher made a small 
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group consists of 4 until 5 students. There were six groups in this class. The small 
group made based on students’ seating. After students had sat on each group, the 
teacher asked to the students to discuss the text. 
The teacher was waiting a group that had finished firstly. While students 
discussing, the teacher tried to read paragraph by paragraph and give a few 
knowledge from outside related to the text. The researcher seen the teacher trying 
to close on the student. It meant, he kept paying attention to the students while 
group activities. 15 minutes left, students were already to present the result of 
discussion in front of class. In this section, teacher randomly pointed the group. 
The first group is Zahwa’s group. Firstly, Zahwa read the result of discussion, 
after that teacher asked to other group about the right. Luckily, all of group had 
same correct Zahwa answer. 
The second question answered by Ihsan’s group. After Ihsan’s group 
conveyed the answer, the teacher asked to other group. Unfortunately, Zahwa’s 
group had different answer. The teacher tried to give detail information for this 
case. The teacher read and compared the text. Finally, the correct answer was 
Ihsan’s group.  
At the last section, the last group asked to give conclusion of the text and 
write down on the white board, in this section, the teacher was not only silent in 
the corner but also he gave a review about the text. It made the students being 
easy to write the conclusion from the text. After the last group wrote their opinion, 
the teacher asked to other group to give opinion also. “Who is the next?” the 
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teacher said. Fortunately, there was Firda from fours group walk in front of class 
and read the opinion the text. “Good job, Firda” the teacher said. Then, as the 
evaluation, the teacher gave conclusion of the text. 
The bell rang. It meant the class today was done. The teacher closed the 
class with saying “alhamdullilah and wassalamualaikum wr.wb”  
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FIELD NOTE 
 
Title   : observation II 
Day/Date  : Thursday, 18 April 2019 
Time   : 08.30-10.00 WIB  
Place   : VII I class 
The teaching learning process held in 18 April 2019. The students in VII I 
consisted of 27 students. The English lesson held in the first subject today. After 
the bell rang at 08.30 a.m, the teacher went to the classroom. The students were 
ready on their seat, the teacher began the lesson by greeting, “assalamualaikum 
wr.wb, and good morning students”, and they replied eagerly. After that, he asked 
who did not attend today. There are four children who were absent. After opened 
the class, the teacher directly asked one by one students to come forward in front 
of class to make literacy as usual in the first subject. The theme of literacy today 
was about short story. The teacher called name of students one by one and the 
students stand in front of class to give opinion about the theme. The purposes of 
this literacy were to make students confident for giving opinion and practicing the 
students’ mental. 
At that day the teacher directly asked to the students to make a group with 
same members like last meeting. Group consisted of 4 until 5 members and there 
were six groups in class. Before starting the lesson, the teacher pointed one of 
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each members to be a leader of the group. While each group had a leader, the 
teacher gave material or text that written in LKS page 74 with the text titled “My 
vacation” 
In this situation, each group read the sentence one by one by read aloud. 
The first one that read the text was the leader of first group called Zaki. After Zaki 
finished read, the teacher asked to the student to find the difficult word. Then, did 
together to find  the meaning of word in the dictionary. The second was difficult 
word in that sentence. Luckily, there was no one difficult word. Next was Isna, 
she read the third sentence. When Isna read the sentence, in here teacher also 
corrected the pronunciation and tried to pronounce well after student read the 
sentence. 
Before continuing the text group, the teacher explained and reviewed 
about generic structure of recount text. “Siapa yang masih ingat tentang generic 
structure recount dan tenses apa yang digunakan?” and the all students answered 
“generic structurenya itu orientation, event dan reorientation pak”. The teacher 
said “ok that is right”. The researcher though that was making the students 
remember the generic structure of recount text easily. After that, the teacher 
continued to point the leader of fourth group that was Aira. She read fourth 
sentence, she read carefully and clearly, and then the teacher gave applause to 
Aira. Next group was Renata, she did not clearly read the sentence. Therefore the 
teacher helped her to finish the sentence. Then the last group was Ihsan, he read 
clearly the sentence. 
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In this situation, the teacher’s roles were as the controller and prompter. 
Controller when the teacher stand beside each group when the student read the 
sentence. Prompter when the teacher tried to prompt the students when they got 
difficult to pronounce the sentence clearly. 
After all of group read the sentence, the teacher gave brief explanation 
about the text. He read every sentence and tried to connect with real life related to 
the text. Automatically, the teacher was the center of the class who was giving the 
material. 
The bell was ringed, it meant teaching learning process for today had been 
done. The teacher closed the class by saying “thank for today, see you and 
wassalamualaikum wr.wb”  
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FIELD NOTE 
 
Title   : observation III 
Day/Date  : Tuesday, 30 April 2019 
Time   : 10.00-11.30 WIB  
Place   : VII I class 
The second observation was held on 30 April 2019, when the bell rang at 
08.30 a.m, the teacher entered the classroom opening the class with greetings and 
then the teacher gave a narrative text that was long, the teacher asked students to 
read in front of class one by one, if there were students told to read in front the 
other students were told to correct what the reading method was, the 
pronunciation, what the intonation was correct or not. If the way of reading was 
wrong we corrected together and we said how to read it correctly. 
Then, the teachers told students to move forward by calling names 
randomly, reading the same text alternately, if later there were students who were 
very good at reading in the sense that there was a slight pronunciation and the 
intonation will be told to read the narrative story after the dhuhur prayer at the 
mosque. The purpose of literal was to make confident to speak English and 
trained students’ mentally. 
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Then, the teacher called one of the students’ names that was advance to 
read story in front of class, with rules such as yesterday’s meeting, if there were 
students who read stories in front of other students correcting their mistakes in 
reading and will be given the opportunity to correct their friend’s mistake 
The conditions in this class were very calm, all the students and teacher 
paid attention to and listen to the reading read by designated students, when the 
students had finished reading the story as soon as the class becomes crowded 
because the other students were scrambling and eager to convey the pronunciation 
error. 
After 60 minutes before passing time of class and the all students had 
advanced in front of the class, the teacher said that he asked permission because 
he had other activity that made he had to go out from school. Before he went to 
other place, he announced that on Wednesday that he would read stories in the 
mosque after the midday prayer was “Zahwa”. 
Then he closed the class by saying “thank you and 
alhamdullilahirobbil’alamin, wassalamu’alaikum. Wr,wb.” 
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FIELD NOTE 
 
Title   : observation IV 
Day/Date  : Wednesday, 08 May 2019 
Time   : 08.30-10.00 WIB  
Place   : VII I class 
The teaching learning process held in 08 May 2019. The students in VII I 
consist of 27 students. The English lesson held in the first subject today. After the 
bell rang at 08.30 a.m, the teacher went to the classroom. The students were ready 
on their seat, the teacher began the lesson by greeting, “assalamualaikum wr.wb, 
and good morning students”, and they replied eagerly. After that, he asked who 
did not attend today. There are four children was absent. After opened the class, 
the teacher directly asked one by one students to forward in front of class to make 
literacy as usual in the first subject. The theme of literacy today is about short 
story. The teacher called name of students one by one and the students stand in 
front of class to give opinion about the theme. The purposes of this literacy are 
make students confident to give opinion and practicing the students’ mental.  
The teacher said to the students to open the LKS page 81 and ask to read 
silently. In this situation, the teacher acted as controller. It means the teachers 
control the condition of the class while students read and take comprehension of 
the text. 
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After 10 minutes was left, the teacher appoints one student to read the 
stories on LKS loudly in front of the class. Other students are told to listen to the 
story, after the designated students have finished reading the story, all students are 
told to translate and if there are words that are difficult to underline then ask the 
teacher. 
After 30 minutes was left, the teacher said that the students have to answer 
the question in form based on the text. If you get the difficulties, you can ask to 
me. 
After the student finish the task, orally the students answer the question 
after the teacher read the question. After that, the teacher said that students to pair 
up. The teacher said that the purpose of grouping is to share opinion. 
The condition of class at that time is very noisy but the teacher knows that 
it results of discussion. The teacher moves from one group another. The 
researcher took a note that the teacher’s role in this situation is participant. It can 
be seen when the teacher takes part in discussion to give other opinion. 
The bell was ringed, the teacher gave brief explanation about the purpose 
of this activity. The teacher said that the purpose of this activity is to identify the 
text easily. The teacher was close the class by saying 
“alhamdullilahirobbil’alamin, thank, wassalamu’alaikum, wr.wb. The teaching 
learning process held in 08 May 2019. The students in VII I consisted of 27 
students. The English lesson held in the first subject today. After the bell rang at 
08.30 a.m, the teacher went to the classroom. The students were ready on their 
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seat, the teacher began the lesson by greeting, “assalamualaikum wr.wb, and 
good morning students”, and they replied eagerly. After that, he asked who did 
not attend today. There were four children who were absent. After opened the 
class, the teacher directly asked one by one students to come forward in front of 
class to make literacy as usual in the first subject. The theme of literacy today was 
about short story. The teacher called name of students one by one and the students 
stand in front of class to give opinion about the theme. The purposes of this 
literacy were to make students confident for give opinion and practicing the 
students’ mental.  
The teacher said to the students to open the LKS page 81 and asked to read 
silently. In this situation, the teacher acted as controller. It meant the teachers 
controlled the condition of the class while students were reading and were taking 
comprehension of the text. 
After 10 minutes had left, the teacher pointed one student to read the 
stories on LKS loudly in front of the class. Other students were told to listen to the 
story, after the designated students had finished reading the story, all students 
were told to translate and if there were words that were difficult to underline then 
asked the teacher. 
After 30 minutes had left, the teacher said that the students had to answer 
the question in form based on the text. If they got the difficulties, they could ask 
to him. 
109 
 
  
After the students had finished the task, orally the students answer ed the 
question after the teacher read the question. After that, the teacher said that 
students to pair up. The teacher said that the purpose of grouping was to share 
opinion. 
The condition of class at that time was very noisy but the teacher knew 
that it was result of discussion. The teacher moved from one group another. The 
researcher took a note that the teacher’s role in this situation was participant. It 
can be seen when the teacher took part in discussion to give other opinion. 
The bell had been ringed, the teacher gave brief explanation about the 
purpose of this activity. The teacher said that the purpose of this activity was to 
identify the text easily. The teacher closed the class by saying 
“alhamdullilahirobbil’alamin, thank, wassalamu’alaikum, wr.wb.  
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
 Sekolah : MTsN 1 Karanganyar 
 Mata Pelajaran : Bahasa Inggris 
 Kelas/Semester : VII / 2 
 Alokasi Waktu : 4 x 40 menit 
 
 
 
KOMPETENSI INTI 
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, 
percaya diri, dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya. 
KI 3 : Memahami pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan 
yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
 
KOMPETENSI DASAR 
1.1.  Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan 
dalamsemangat belajar. 
2.1.  Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
2.2.  Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
2.3.  Menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan cinta 
damai, dalam melaksanakan 
3.14 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
naratif  berbentuk fabel, sesuai dengan konteks penggunaannya  
4.18. Menangkap makna teks naratif lisan dan tulis, berbentuk fabel pendek 
dan sederhana penggunaannya 
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INDIKATOR PENCAPAIAN KOMPETENSI 
1. Siswa meunjukkan sikap mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar komunikasi Internasional 
yang diwujudkan dalamsemangat belajar. 
2. Siswa enunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
3. Siswa menunjukkan perilaku jujur, disiplin, percaya diri, dan 
bertanggung jawab dalam melaksanakan komunikasi transaksional 
dengan guru dan teman. 
4. Siswa menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan 
cinta damai, dalam melaksanakan   
5.  Siswa terampil memahami teks naratif, berbentuk fabel pendek dan 
sederhana untuk memperoleh hiburan, menghibur dan mengajarkan 
nilai-nilai luhur melalui cerita dengan tokoh binatang, menggunakan 
ungkapan dengan struktur teks yang runtut dengan unsur kebahasaan 
yang benar dan sesuai konteks, secara jujur, disiplin, percaya diri, 
bertanggung jawab, peduli, kerja sama, dan cinta damai (sikap, 
pengetahuan, keterampilan).  
6. Siswa terampil menyatakan teks naratif, berbentuk fabel pendek dan 
sederhana untuk memperoleh hiburan, menghibur dan mengajarkan 
nilai-nilai luhur melalui cerita dengan tokoh binatang, menggunakan 
ungkapan dengan struktur teks yang runtut dengan unsur kebahasaan 
yang benar dan sesuai konteks, secara jujur, disiplin, percaya diri, 
bertanggung jawab, peduli, kerja sama, dan cinta damai (sikap, 
pengetahuan, keterampilan). 
7. Siswa terampil menanyakan teks naratif, berbentuk fabel pendek dan 
sederhana untuk memperoleh hiburan, menghibur dan mengajarkan 
nilai-nilai luhur melalui cerita dengan tokoh binatang, menggunakan 
ungkapan dengan struktur teks yang runtut dengan unsur kebahasaan 
yang benar dan sesuai konteks, secara jujur, disiplin, percaya diri, 
bertanggung jawab, peduli, kerja sama, dan cinta damai (sikap, 
pengetahuan, keterampilan). 
 
 
TUJUAN PEMBELAJARAN 
Siswa terampil memahami, menyatakan, dan menanyakan teks naratif, 
berbentuk fabel pendek dan sederhana untuk memperoleh hiburan, 
menghibur dan mengajarkan nilai-nilai luhur melalui cerita dengan tokoh 
binatang, menggunakan ungkapan dengan struktur teks yang runtut dengan 
unsur kebahasaan yang benar dan sesuai konteks, secara jujur, disiplin, 
percaya diri, bertanggung jawab, peduli, kerja sama, dan cinta damai (sikap, 
pengetahuan, keterampilan).  
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MATERI PEMBELAJARAN 
Teks naratif, berbentuk fabel pendek dan sederhana 
Fungsi sosial  
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur melalui 
cerita dengan tokoh binatang. 
Struktur text 
(gagasan utama dan informasi rinci) 
a. Memperkenalkan tokoh, tempat, waktu, terjadinya cerita (orientasi). 
b. Memberikan penilaian (evaluasi) tentang situasi dan kondisi terjadinya 
cerita. 
c. Memaparkan krisis yang terjadi terhadap tokoh utama (komplikasi) 
d. Memaparkan akhir cerita, di mana krisis berakhir (resolusi) dengan 
bahagia atau sedih 
e. Memberikan alasan atau komentar umum (reorientasi), opsional. 
Unsur kebahasaan 
(1) Tata bahasa: Simple Past tense, Past Continuous Tense 
(2) Kalimat langung dan tidak langsung 
(3) Kosa kata: tokoh binatang dalam fabel, tempat dan benda-benda terkait 
tokoh 
(4) Adverbia penghubung waktu: first, then, after that, before, at last, finally, 
dsb. 
(5) Adverbia dan frasa preposisional penunjuk waktu: a long time ago, one 
day, in the morning, the next day, immediately, dsb. 
(6) Penggunaan nominal singular dan plural secara tepat, dengan atau 
tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa nominal  
(7) Ucapan, tekanan kata, intonasi 
(8) Ejaan dan tanda baca 
(9) Tulisan tangan 
Topik 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, 
percaya diri, kerjasama, dan bertanggung jawab. 
 
LENGKAH - LANGKAH PEMBELAJARAN  
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Kegiatan awal 
(10 menit) 
1. Guru masuk ke kelas dan langsung 
menyapa siswa dengan 
menggunakan bahasa inggris “Good 
morning, students” agar English 
Environment dapat langsung tercipta. 
Setelah direspon, guru menanyakan 
keadaan siswa 
2. Guru menanyakan kehadiran siswa 
2 menit 
 
 
 
 
2 menit 
 
3 menit 
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dengan mengucapkan “Who is 
absent today?”.  
3. Setelah melakukan presensi, guru 
menanyakan nama beberapa siswa. 
4. Guru mengajak siswa untuk 
menebak tentang topik yang akan 
dipelajari  
5. Guru menekankan topik yang akan 
dipelajari yaitu tentang perkenalan 
diri 
 
2 menit 
 
1 menit 
 
Kegiatan Inti 
(60 menit) 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa fabel, 
pendek dan sederhana dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda 
baca dengan benar. 
 Siswa membaca dan 
mendengarkan fabel tersebut 
untuk memahami isi pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. 
gagasan utama dan informasi 
rinci) dari setiap fabel tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan 
mempertanyakan tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari setiap fabel 
tersebut.. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari 
dan mengumpulan beberapa 
fabel pendek dan sederhana dari 
berbagai sumber, termasuk dari 
internet, film, koran, majalah, 
buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari fabel. 
4 X 40 menit 
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 Siswa membaca semua fabel yang 
telah terkumpul tsb., secara lebih 
cermat dengan cara 
mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- tokoh, tempat, waktu, 
terjadinya cerita 
- krisis yang terjadi terhadap 
tokoh 
- akhir cerita di mana krisis 
berakhir 
- komentar atau penilaian 
umum tentang fabel (opsional, 
jika ada) 
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari beberapa fabel 
yang telah dikumpulkan dari 
berbagai sumber tersebut di atas. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis mereka 
tentang fungsi sosial, struktur 
teks, dan unsur kebahasaan yang 
digunakan dalam fabel yang 
mereka baca.  
Mengkomunikasikan 
 Siswa menyampaikan beberapa 
fabel pendek dan sederhana yang 
telah dibacanya kepada teman-
temannya, dengan cara antara lain 
membacakan, menyalin dan 
menerbitkan di majalah dinding, 
bertanya jawab, membahas 
pandangan masing-masing 
tentang isi fabel, dsb. 
 Siswa berupaya membaca secara 
lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan 
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menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan 
permasalahan yang dialami dalam 
memahami fabel  dan 
menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
Kegiatan 
Akhir(10menit) 
1. Guru bersama siswa menyimpulkan 
materi yang sudah dipelajari 
2. Guru memberikan pekerjaan rumah 
kepada siswa 
3. Guru menginformasikan materi 
selanjutnya 
10 menit  
 
 
PENILAIAN, PEMBELAJARAN REMEDIAL DAN PENGAYAAN  
1. Tekhnik Penilaian 
Penilaian Sikap:  
1. Penilaian diri dan penilaian teman sejawat. 
2. Menggunakan daftar cek atau skala penilaian (rating scale) yang 
disertai rubrik. 
 
Penilaian Keterampilan: 
1. Praktik,  
2. Produk (proyek) 
3. Portofolio 
 
 PenilaianPengetahuan (classroom axercises and homework) 
1.  Lisan/tulisan 
2.  Penugasan  
 
2.  Instrumen Penilaian 
 Instrumen Penilaian Sikap 
No 
Sikap yang di amati 
yang dinilai 
Skor 
Keterangan 
4 3 2 1 
1 
Serius dalam menerima 
pelajaran 
     
2 
Bertanggung jawab dan teliti 
dalam menjalankan tugas  
     
3 
Santun terhadap guru 
(menghargai) 
     
4 Menghargai teman      
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5 
Aktif berperan serta dalam 
proses PBM 
     
     Kreteria  : 
4 : sangat baik 2 : cukup 
3 : baik  1 : kurang 
 
    Instrumen Penilaian Keterampilan 
No 
Keterampilan yang diamati 
dan dinilai 
Skor 
Keterangan 
4 3 2 1 
1. Aspek proses      
 
 Mengamati media  dan 
lagu 
     
 
 Mengajukan 
pertanyaan 
     
2. Aspek Konkret      
  Membuat      
  Merangkai      
  Mempresentasikan      
Kriteria: 
4 : Terlibat aktif dari awal sampai akhir pembelajaran 
3 : Terlibat aktif hanya pada bagian-bagian tertentu 
2 : Terlibat namun pasif 
1 : Tidak terlibat bahkan mengganggu PBM 
 
   Instrumen Penilaian Speaking and Reading (Performance) 
Komponen Uraian Skor 
Pronunciation Terdapat banyak kesalahan pelafalan 1 
Pelafalan benar tetapi tidak seperti native speaker 2 
Pelafalan yang sempurna seperti native speaker 3 
Fluency Pembicaraan selalu terhenti dan terputus-putus 
sehingga susah untuk dimengerti 
1 
Pembicaraan lancer dan halus, tetapi sekali-kali 
masih kurang konsisten/ajeg 
2 
Pembicaraan dalam segala hal lancar dan halus 
seperti penutur asli 
3 
Vocabulary Penguasaan kosa kata sangat terbatas 1 
Pemilihan kosa kata sering tidak tepat dan 
keterbatasan penguasaannya menghambat 
kelancaran komunikasi 
2 
Penggunaan kosa kata lebih luas dan cermat, kosa 
kata umum pun tepat sesuai dengan situasisosial 
3 
Content Memahami sedikit isi percakapan yang paling 
sederhana sekalipun 
1 
Memahami dengan baik percakapan sederhana, 2 
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dalam hal tertentu masih perlu penjelasan dan 
pengulangan 
Memahami segala sesuatu dalam pembicaraan 
normal 
3 
 
3. Pembelajaran Remedial dan Pengayaan 
 1.  Materi  :  Degrees of Comparison 
 2.  Ketuntasan Personal 
       Peserta didik yang memperoleh nilai sama atau di atas standar KKM 
dinyatakan TUNTAS 
  Peserta didik yang memperoleh nilai dibawah standar KKM harus 
mengikujti kegiatan remedial. 
  Nilai remedial : jika nilai remedial berada sama atau diatas ratra-rata 
KKM, maka nilai yang dimasukkan adalah nilai standar KKM sedangkan 
jika nilai remedial berada di bawah standar KKM, maka nilkai yang 
dimasukkan adalah nilai apa adanya. 
 3.  Ketuntasan Kolektif 
  Jika skor soal yang dicapai > 65% materi pelajaran bisa dilanjutkan. 
  Jika skor soal yang dicapai < 65%, materi pelajaran harus di ulang 
terutama soal yang ketuntasannnya < 65% 
 
MEDIA/ALAT, BAHAN DAN SUMBER BELAJAR 
Media  : PowerPoint dan LCD Projector 
Bahan : Video pembelajaran yang terkait dengan materi 
“Mousedeer and Crocodile” 
Sumber Belajar : Buku Paket Bahasa Inggris WHEN ENGLISH RINGS A 
BELL, Kementerian Pendidikan dan Kebudayaan, 2014 
 
 
 
Mengetahui                                                      
Kepala MTsN 1 Karanganyar                          
 
 
 
 ........................................................ 
 NIP ................................................... 
………….,  ………………………. 
Guru Mata Pelajaran 
 
 
 
Muhammad Rifai, S.Pd 
 
 
118 
 
  
RENCANA PELAKSANAAN PEMBELAJARAN 
 
 Sekolah : MTsN 1 Karanganyar 
 Mata Pelajaran : Bahasa Inggris 
 Kelas/Semester : VII / 2 
 Alokasi Waktu : 4 x 40 menit 
 
 
 
KOMPETENSI INTI 
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, 
percaya diri, dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya. 
KI 3 : Memahami pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan 
yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
 
KOMPETENSI DASAR 
1.1.  Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan 
dalamsemangat belajar. 
2.1.  Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
2.2.  Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
2.3.  Menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan cinta 
damai, dalam melaksanakan 
3.12 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan 
fungsi sosial teks recount dengan menyatakan dan menanyakan tentang 
kegiatan, kejadian, dan peristiwa, pendek dan sederhana, sesuai dengan 
konteks penggunaannya 
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4.14. Menangkap makna teks recount lisan dan tulis, pendek dan sederhana, 
tentang kegiatan, kejadian, peristiwa. 
4.15. Menyusun teks recount lisan dan tulis, pendek dan sederhana, tentang 
kegiatan, kejadian, peristiwa, dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan yang benar dan sesuai konteks. 
 
INDIKATOR PENCAPAIAN KOMPETENSI 
1. Siswa meunjukkan sikap mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar komunikasi Internasional 
yang diwujudkan dalamsemangat belajar. 
2. Siswa enunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
3. Siswa menunjukkan perilaku jujur, disiplin, percaya diri, dan 
bertanggung jawab dalam melaksanakan komunikasi transaksional 
dengan guru dan teman. 
4. Siswa menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan 
cinta damai, dalam melaksanakan   
5.  Siswa terampil memahami teks recount pendek dan sederhana tentang 
kegiatan, kejadian, dan peristiwa untuk Melaporkan, meneladani, 
membanggakan, berbagi pengalaman,  dsb, menggunakan ungkapan 
dengan struktur teks yang runtut dengan unsur kebahasaan yang benar 
dan sesuai konteks, secara jujur, disiplin, percaya diri, bertanggung 
jawab, peduli, kerja sama, dan cinta damai (sikap, pengetahuan, 
keterampilan) 
6. Siswa terampil menyatakan teks recount pendek dan sederhana tentang 
kegiatan, kejadian, dan peristiwa untuk Melaporkan, meneladani, 
membanggakan, berbagi pengalaman,  dsb, menggunakan ungkapan 
dengan struktur teks yang runtut dengan unsur kebahasaan yang benar 
dan sesuai konteks, secara jujur, disiplin, percaya diri, bertanggung 
jawab, peduli, kerja sama, dan cinta damai (sikap, pengetahuan, 
keterampilan) 
7. Siswa terampil menanyakan teks recount pendek dan sederhana 
tentang kegiatan, kejadian, dan peristiwa untuk Melaporkan, 
meneladani, membanggakan, berbagi pengalaman,  dsb, menggunakan 
ungkapan dengan struktur teks yang runtut dengan unsur kebahasaan 
yang benar dan sesuai konteks, secara jujur, disiplin, percaya diri, 
bertanggung jawab, peduli, kerja sama, dan cinta damai (sikap, 
pengetahuan, keterampilan) 
 
 
TUJUAN PEMBELAJARAN 
Siswa terampil memahami, menyatakan, dan menanyakan teks recount 
pendek dan sederhana tentang kegiatan, kejadian, dan peristiwa untuk 
Melaporkan, meneladani, membanggakan, berbagi pengalaman,  dsb, 
menggunakan ungkapan dengan struktur teks yang runtut dengan unsur 
kebahasaan yang benar dan sesuai konteks, secara jujur, disiplin, percaya 
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diri, bertanggung jawab, peduli, kerja sama, dan cinta damai (sikap, 
pengetahuan, keterampilan) 
 
MATERI PEMBELAJARAN 
Teks recount pendek dan sederhana tentang kegiatan, kejadian, dan 
peristiwa 
Fungsi sosial  
Melaporkan, meneladani, membanggakan, berbagi pengalaman, dsb. 
Struktur text 
(gagasan utama dan informasi rinci) 
a. Memberikan pendahuluan (orientasi) dengan menyebutkan orang(-orang) 
yang terlibat, tempat, waktu, dsb dari peristiwa/kejadian/pengalaman 
yang akan disampaikan 
b. Menguraikan urutan kejadian secara kronologis, urut dan runtut. 
c. Menutup dengan memberikan komentar atau penilaian umum tentang 
peristiwa/kejadian/pengalaman yang telah disampaikan (opsional). 
   Panjang teks  :  kurang lebih 6 (tiga) kalimat. 
Unsur kebahasaan 
(1) Kata kerja dalam Simple Past tense, Past Continuous Tense 
(2) Kosa kata: kata kerja yang menunjuk tindakan atau kegiatan 
(3) Adverbia penghubung waktu: first, then, after that, before, at last, finally, 
dsb. 
(4) Adverbia dan frasa preposisional penujuk waktu: yesterday, last month, 
on Monday, an hour ago, immediately, dsb. 
(5) Penggunaan nominal singular dan plural secara tepat, dengan atau 
tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa nominal  
(6) Ucapan, tekanan kata, intonasi 
(7) Ejaan dan tanda baca 
(8) Tulisan tangan 
Topik 
Peristiwa, kejadian, pengalaman yang terjadi di sekolah, rumah, dan 
sekitarnya dan yang relevan dengan kehidupan siswa sebagai pelajar dan 
remaja, dengan memberikan keteladanan tentang perilaku jujur, disiplin, 
percaya diri, kerjasama, dan bertanggung jawab. 
 
 
LENGKAH - LANGKAH PEMBELAJARAN  
KEGIATAN DESKRIPSI KEGIATAN ALOKASI WAKTU 
Kegiatan awal 
(10 menit) 
6. Guru masuk ke kelas dan langsung 
menyapa siswa dengan menggunakan 
bahasa inggris “Good morning, 
students” agar English Environment 
dapat langsung tercipta. Setelah 
direspon, guru menanyakan keadaan 
2 menit 
 
 
 
 
2 menit 
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siswa 
7. Guru menanyakan kehadiran siswa 
dengan mengucapkan “Who is absent 
today?”.  
8. Setelah melakukan presensi, guru 
menanyakan nama beberapa siswa. 
9. Guru mengajak siswa untuk menebak 
tentang topik yang akan dipelajari  
10. Guru menekankan topik yang akan 
dipelajari yaitu tentang perkenalan diri 
 
3 menit 
 
2 menit 
 
1 menit 
 
Kegiatan Inti 
(60 menit) 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa teks 
tentang kegiatan, kejadian, dan 
peristiwa, pendek dan sederhana dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda baca 
dengan benar. 
 Siswa membaca dan mendengarkan 
teks-teks tersebut untuk memahami 
isi pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci) dari setiap 
teks tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan 
mempertanyakan tentang fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari setiap teks tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari dan 
mengumpulan beberapa teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana dari berbagai 
sumber, termasuk dari internet, film, 
koran, majalah, buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari teks tentang kegiatan, kejadian, 
dan peristiwa, pendek dan sederhana. 
 Siswa membaca semua teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana yang telah 
terkumpul tsb., secara lebih cermat 
dengan cara mengidentifikasi dan 
menyebutkan: 
4 X 40 menit 
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- fungsi sosial setiap teks 
- orang(-orang) yang terlibat, 
tempat, waktu, dsb dari 
peristiwa/kejadian/pengalaman 
yang akan disampaikan  
- urutan kejadian secara 
kronologis, urut dan runtut 
- komentar atau penilaian umum 
tentang 
peristiwa/kejadian/pengalaman 
yang telah disampaikan (opsional, 
jika ada) 
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat teks tentang kegiatan, 
kejadian, dan peristiwa, pendek dan 
sederhana untuk mencapai fungsi 
sosial yang berbeda-beda, dengan 
struktur teks, dan unsur kebahasaan 
yang sesuai konteks.  
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa teks recount tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan yang digunakan dalam 
teks-teks yang mereka hasilkan.  
Mengkomunikasikan 
 Siswa membuat beberapa teks 
tentang kegiatan, kejadian, dan 
peristiwa, pendek dan sederhana 
yang ada dalam kehidupan siswa di 
rumah, kelas, sekolah, dan 
sekitarnya dalam bahasa Inggris, 
dengan struktur teks dan unsur 
kebahasaan yang sesuai dengan 
fungsi sosial nyata yang hendak 
dicapai (melaporkan, meneladani, 
membanggakan, berbagi 
pengalaman, dsb). 
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
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benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam membuat teks 
tentang kegiatan, kejadian, dan 
peristiwa, pendek dan sederhana dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
Kegiatan 
Akhir 
(10 menit) 
4. Guru bersama siswa menyimpulkan 
materi yang sudah dipelajari 
5. Guru memberikan pekerjaan rumah 
kepada siswa 
6. Guru menginformasikan materi 
selanjutnya 
10 menit  
 
PENILAIAN, PEMBELAJARAN REMEDIAL DAN PENGAYAAN  
2. Tekhnik Penilaian 
Penilaian Sikap:  
3. Penilaian diri dan penilaian teman sejawat. 
4. Menggunakan daftar cek atau skala penilaian (rating scale) yang 
disertai rubrik. 
 
Penilaian Keterampilan: 
1. Praktik,  
2. Produk (proyek) 
3. Portofolio 
 
 PenilaianPengetahuan (classroom axercises and homework) 
3.  Lisan/tulisan 
4.  Penugasan  
 
2.  Instrumen Penilaian 
 Instrumen Penilaian Sikap 
No 
Sikap yang di amati 
yang dinilai 
Skor 
Keterangan 
4 3 2 1 
1 
Serius dalam menerima 
pelajaran 
     
2 
Bertanggung jawab dan teliti 
dalam menjalankan tugas  
     
3 
Santun terhadap guru 
(menghargai) 
     
4 Menghargai teman      
5 
Aktif berperan serta dalam 
proses PBM 
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     Kreteria  : 
4 : sangat baik 2 : cukup 
3 : baik  1 : kurang 
 
    Instrumen Penilaian Keterampilan 
No 
Keterampilan yang diamati 
dan dinilai 
Skor 
Keterangan 
4 3 2 1 
1. Aspek proses      
 
 Mengamati media  dan 
lagu 
     
 
 Mengajukan 
pertanyaan 
     
2. Aspek Konkret      
  Membuat      
  Merangkai      
  Mempresentasikan      
Kriteria: 
4 : Terlibat aktif dari awal sampai akhir pembelajaran 
3 : Terlibat aktif hanya pada bagian-bagian tertentu 
2 : Terlibat namun pasif 
1 : Tidak terlibat bahkan mengganggu PBM 
 
   Instrumen Penilaian Speaking and Reading (Performance) 
Komponen Uraian Skor 
Pronunciation Terdapat banyak kesalahan pelafalan 1 
Pelafalan benar tetapi tidak seperti native speaker 2 
Pelafalan yang sempurna seperti native speaker 3 
Fluency Pembicaraan selalu terhenti dan terputus-putus 
sehingga susah untuk dimengerti 
1 
Pembicaraan lancer dan halus, tetapi sekali-kali masih 
kurang konsisten/ajeg 
2 
Pembicaraan dalam segala hal lancar dan halus seperti 
penutur asli 
3 
Vocabulary Penguasaan kosa kata sangat terbatas 1 
Pemilihan kosa kata sering tidak tepat dan 
keterbatasan penguasaannya menghambat kelancaran 
komunikasi 
2 
Penggunaan kosa kata lebih luas dan cermat, kosa kata 
umum pun tepat sesuai dengan situasisosial 
3 
Content Memahami sedikit isi percakapan yang paling 
sederhana sekalipun 
1 
Memahami dengan baik percakapan sederhana, dalam 
hal tertentu masih perlu penjelasan dan pengulangan 
2 
Memahami segala sesuatu dalam pembicaraan normal 3 
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3. Pembelajaran Remedial dan Pengayaan 
 1.  Materi  :  Degrees of Comparison 
 2.  Ketuntasan Personal 
       Peserta didik yang memperoleh nilai sama atau di atas standar KKM 
dinyatakan TUNTAS 
  Peserta didik yang memperoleh nilai dibawah standar KKM harus 
mengikujti kegiatan remedial. 
  Nilai remedial : jika nilai remedial berada sama atau diatas ratra-rata 
KKM, maka nilai yang dimasukkan adalah nilai standar KKM sedangkan 
jika nilai remedial berada di bawah standar KKM, maka nilkai yang 
dimasukkan adalah nilai apa adanya. 
 3.  Ketuntasan Kolektif 
  Jika skor soal yang dicapai > 65% materi pelajaran bisa dilanjutkan. 
  Jika skor soal yang dicapai < 65%, materi pelajaran harus di ulang 
terutama soal yang ketuntasannnya < 65% 
 
MEDIA/ALAT, BAHAN DAN SUMBER BELAJAR 
Media  : PowerPoint dan LCD Projector 
Bahan : Video pembelajaran yang terkait dengan materi “Don’t 
forget it, please!” 
Sumber Belajar : Buku Paket Bahasa Inggris WHEN ENGLISH RINGS A 
BELL, Kementerian Pendidikan dan Kebudayaan, 2014 
 
 
 
Mengetahui                                                      
Kepala MTsN 1 Karanganyar                          
 
 
 
 ........................................................ 
 NIP ................................................... 
………….,  ………………………. 
Guru Mata Pelajaran 
 
 
 
Muhammad Rifai, S.Pd 
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SILABUS 
Sekolah    : SMP /MTs 
Kelas    : VII (Tujuh) 
Mata Pelajaran   : Bahasa Inggris 
Semester     : 2 (Dua) 
Standar Kompetensi : Mendengarkan 
7. Memahami makna dalam percakapan transaksional dan interpersonal pendek sederhana untuk berinteraksi dengan lingkungan 
sekitar 
Kompetensi 
Dasar 
Materi 
Pokok/Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian Aloka
si 
Wakt
u 
Sumber 
Belajar 
 
Karakter 
Tekn
ik 
Bentuk 
Instrume
n 
Contoh 
Instrume
n 
7.1 Merespon 
makna yang 
terdapat 
dalam 
percakapan 
transaksiona
l (to 
getthings 
done) dan 
interpersona
l 
(bersosialisa
si) pendek 
sederhana 
secara 
Percakapan yang 
memuat 
ungkapanungkapan 
berikut: 
A: Do you mind 
lending 
me some money? 
B: No Problem / I 
want to, but ... 
A: Can I have a bit 
B: Sure, here you 
are 
A:Here’s some 
money for you 
B: I can’t take this, 
1. Eliciting 
kosakata 
terkait topik 
yangakan 
dibahas 
(noun, verb, 
adjective, 
adverb) 
2. 
Menentuk
an makna 
kata dan 
mengguna
kannya 
dalam 
ungkapan 
meminta,m
emberi, 
menolak 
jasa 
ungkapan 
meminta,m
emberi, 
menolak 
barang 
ungkapan 
meminta, 
Tes 
tertul
is 
 
 
 
 
Tes 
lisan 
 
 
 
 
 
 
Isian 
singkat 
 
 
 
 
Jawaban 
Singkat 
 
 
 
 
 
 
 
Listen to 
the 
expressi
on and 
write 
your 
response 
to it. 
Listen to 
the 
expressi
on and 
give 
your 
response 
2 x 
40 
menit 
 
 
 
 
 
 
 
 
 
 
 
 
1. Script 
percak
apan 
uku 
teks  
2. 
Rekam
an 
percak
apan 
3. Tape 
record
er 
4. CD 
5. CD 
Bersahab
at, 
komunik
atif 
Cermat. 
Percaya 
diri. 
Kreatif. 
Kerja 
sama. 
Ulet. 
Rasa 
ingin 
tahu. 
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akurat, 
lancar, dan 
berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
yang 
melibatkan 
tindak 
tutur: 
meminta, 
memberi, 
menolak 
jasa, 
meminta, 
memberi, 
menolak 
barang, dan 
meminta, 
memberi 
dan 
mengingkari 
informasi, 
meminta, 
memberi, 
dan 
sorry 
A: Do you like it? 
B: Yes I do 
A: Have you done 
it? 
B: Sorry, I haven’t 
A: Do you think it’s 
good? 
B: I think so / Sorry, 
I can’t say   
anything 
A: Would you like 
some... 
B: Yes, please / No, 
thanks 
Percakapan yang 
memuat ungkapan 
ungkapan berikut: 
A: What if it I do it 
again. 
B: Fine, with me. 
A: I have to go now. 
B: Do you have to? 
A: .......... 
B: Right / I see / 
Hm...m. 
Hello, excuse me 
..... 
kalimat 
3. 
Mendenga
rkan guru 
dan 
meniruka
n 
ungkapan-
ungkapan 
terkait 
materi 
dengan 
cermat 
4. 
Mendenga
rkan 
percakapan 
tentang 
materi 
terkait 
5. Menjawab 
berbagai 
informasi 
yang 
terdapat 
dalam 
percakapan 
6. Merespon 
memberi, 
mengingkar
i informasi 
ungkapan 
meminta,m
emberi, 
menolak 
pendapat 
on 
ungkapan 
meminta, 
menerima, 
menolak 
tawaran 
ungkapan 
meminta,m
emberi 
persetujuan 
ungkapan 
Pernyataan 
ungkapan 
memberi 
perhatian 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes 
tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Merespo
n 
ungkapa
n 
 
 
 
 
 
 
to it. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Listen to 
the 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 x 
40 
menit 
player 
6. 
gamba
r 
7. Benda 
sekitar 
8. model 
benda 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1 Buku 
teks 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Percaya 
diri 
Antusias 
Kerja 
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menolak 
pendapat, 
dan 
menawarka
n / 
menerima / 
menolak 
sesuatu 
7.2 
Merespon 
makna yang 
terdapat 
dalam 
percakapan 
transaksiona
l (to get 
things done) 
dan 
interpersona
l 
(bersosialisa
si) pendek 
sederhana 
secara 
akurat, 
lancar, dan 
berterima 
untuk 
Did you? / Were 
you? 
Thanks/ Bye.../ 
See you. 
Could I speak to 
....please? 
Well, I’m calling 
to.... 
ungkapan-
ungkapan 
yang terkait 
materi 
dengan 
bersahaba
t dan 
komunika
tif 
 
 
 
 
 
 
 
 
 
1. Tanya 
jawab 
berbagai 
hal terkait 
tema/topik 
yang 
akan 
dibahas 
2. Mendaftar 
kosakata 
terhadap 
pembicara 
, 
Memperpa
njang dan  
menutup 
percakapan 
ungkapan 
mengawali, 
memperpan
jang dan 
menutup 
percakapan 
telepon 
 
Tes 
lisan 
Melengk
api 
percakap
an 
expressi
ons and 
give 
your 
response 
to 
them. 
Listen to 
the 
dialogue 
and 
complete 
the text 
yang 
releva
n 
2 Script 
percak
apan 
3 
Rekam
an 
percak
apan 
4 Tape 
record
er 
5 
Gamba
r yang 
releva
n 
 
sama 
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berinteraksi 
dengan 
lingkungan 
terdekat 
yang 
melibatkan 
tindak tutur: 
meminta, 
memberi 
persetujuan, 
merespon 
pernyataan, 
memberi 
perhatian 
terhadap 
pembicara, 
mengawali, 
memperpanj
ang, dan 
menutup 
percakapan, 
telepon 
yang 
digunakan 
dalam 
percakapan 
3. 
Menentuk
an makna 
kosakata 
dalam 
daftar 
4. 
Menggun
akan 
kosakata 
dalam 
kalimat 
5. Tanya 
jawab 
mengguna
kan 
ungkapan – 
ungkapan 
terkait 
dengan 
santun 
6. Menirukan 
ungkapan 
yang 
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diucapkan 
guru 
dengan 
antusias 
7. 
Mendengarka
n percakapan 
8. Menjawab 
pertanyaan 
tentang 
percakapan 
dengan 
bekerja 
sama 
Standar Kompetensi : Mendengarkan 
8. Memahami makna dalam percakapan transaksional dan interpersonal pendek sederhana untuk berinteraksi dengan lingkungan 
sekitar 
Kompetensi 
Dasar 
Materi 
Pokok/Pembel
ajaran 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
 
Karakter 
Teknik 
Bentuk 
Instrumen 
Contoh 
Instrumen 
8.1 Merespon 
makna 
yangterdapat 
dalam  teks 
lisan fungsional 
pendek 
sederhana 
• Teks 
fungsional 
pendek : 
- undangan, 
- 
pengumuman, 
- pesan 
1. Tanya jawab 
tentang 
berbagai hal 
menggunakan 
kosakata dan 
ungkapan 
yang telah 
• Mengidentifikasi 
berbagai 
informasi 
dalam teks 
fungsional 
pendek 
undangan,pengu
Tes tulis 
 
 
 
 
 
 
Melengkapi 
rumpang 
 
 
 
 
 
Listen to the 
dialogue 
and 
complete 
the 
following 
text. 
2x 40 
menit 
1 Buku teks 
yang 
relevan 
2 Script teks 
fungsional 
3 Rekaman 
percakapa
Cermat 
Rasa ingin 
tahu 
131 
 
  
secara akurat, 
lancar, dan 
berterima untuk 
berinteraksi 
dengan 
lingkungan 
sekitar 
8.2 Merespon 
makna yang 
terdapat dalam 
monolog 
pendek 
sederhana 
secara akurat, 
lancar, dan 
berterima untuk 
berinteraksi 
dengan 
lingkungan 
sekitar dalam 
teks berbentuk 
narrative 
       dan recount 
singkat 
• Tujuan 
komunikatif 
teks 
fungsional 
pendek : 
- undangan, 
- 
pengumuman, 
- pesan 
singkat 
• Teks 
monolog 
berbentuk : 
- narrative 
- recount 
• Tujuan 
komunikatif 
teks 
berbentuk : 
- narrative 
- recount 
dipelajari 
2. Review 
berbagai jenis 
teks 
fungsional 
pendek yang 
sering 
dijumpai 
3. 
Mendengarkan 
teks 
fungsional 
pendek terkait 
tema/topik 
tertentu 
dengan cermat 
4. Menjawab 
berbagai 
pertanyaan 
terkait 
informasi 
dalam taeks 
fungsional 
yang didengar 
5. Menentukan 
tujuan 
komunikatif 
dari teks 
muman,pesan 
singkat 
• Mengidentifikasi 
tujuan 
komunikatif teks 
fungsional 
pendek 
• Mengidentifikasi 
berbagai 
informasi 
dalam teks 
monolog 
narative 
• Mengidentifikasi 
tujuan 
komunikatif teks 
naratif 
 
 
Tes tulis 
 
 
Pilihan 
ganda 
 
 
 
 
 
Listen to the 
t 
and choose 
th 
right 
answer 
n 
4 Tape 
recorder 
5 Gambar 
yang 
relevan 
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yang didengar 
1. Tanya jawab 
berbagai hal 
ter kait 
tema/topik/jen
is teks 
2. Eliciting 
cerita yang 
dikenal siswa 
3. Tanya jawab 
tentang salah 
satu cerita 
yang dikenal 
siswa 
- tokoh, 
tempat kejadian 
- problem, 
solusi, akhir 
cerita 
4. 
Mendengarkan 
cerita terkait 
tema/topik 
dari guru/teman 
dengan rasa 
ingin tahu 
5. Tanya jawab 
tentang 
133 
 
  
informasi 
dalam cerita 
yang di dengar 
6. Tanya jawab 
tentang 
tujuan 
komunikati 
dari teks     
yang di dengar 
 
Standar Kompetensi : Berbicara 
9. Mengungkapkan makna dalam percakapan transaksional dan interpersonal lisan pendek sederhana untuk berinteraksi dengan 
lingkungan sekitar 
Kompetensi 
Dasar 
Materi 
Pokok/Pembelaj
aran 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian Aloka
si 
Wakt
u 
Sumbe
r 
Belaja
r 
 
Karakte
r 
Tekni
k 
Bentuk 
Instrum
en 
Contoh 
Instrum
en 
9.1. 
Mengungka
pkan makna 
dalam 
percakapan 
transaksiona
l (to get 
things done) 
dan 
Percakapan 
singkat memuat 
ungkapan – 
ungkapan : 
A: Do you mind 
lending me 
some money? 
B: No, problems 
A: Can I have a 
1. 
Mengembangkan 
kosakata terkait 
dengan jenis 
ungkapan dan 
tema/topik 
yang terkait 
2. Tanya jawab 
tentang 
• Bertanya dan 
menjawab 
tentang 
meminta,membe
ri, menolak 
jasa 
• Bertanya dan 
menjawabtenta
ng 
Tes 
lisan 
 
 
 
 
 
 
 
Bermai
n peran 
 
 
 
 
 
 
 
Create 
a 
dialogu
e 
based 
on the 
role 
cards 
and 
2 x 40 
menit 
 
 
 
 
 
 
 
1. 
Buk
u 
teks 
yang 
relev
an 
2. 
Gam
Santun 
Cermat 
Percaya 
diri 
Semang
at 
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interpersona
l 
(bersosialisa
si) pendek 
sederhana 
dengan 
menggunak
an ragam 
bahasa lisan 
secara 
akurat, 
lancar, dan 
berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
yang 
melibatkan 
tindak tutur: 
meminta, 
memberi, 
menolak 
jasa, 
meminta, 
memberi, 
menolak 
bit? 
B: Sure, here 
you are. 
A: Here is some 
money fo you. 
B: Sorry, I can’t 
take this. 
A: Do you like it 
? 
B: Yes, I do. 
A: Have you 
done it? 
B:No, I haven’t. 
A: Do you think 
it’s good? 
B: I think it is / 
Sorry I can’t 
say any thing 
A: Would you 
like some .....? 
B: Yes, please / 
No, Thanks 
Teks percakapan 
memuat 
ungkapan 
berikut: 
A: what if I do it 
again? 
berbagai hal 
menggunakan 
ungkapan 
terkait 
materi/topik.te
ma yang 
di pillih dengan 
santun 
3. Menirukan 
ungkapanungka
pan 
terkait 
materi yang 
diucapkan 
guru dengan 
cermat 
4. Latihan 
bertanya dan 
menjawab 
menggunakan 
ungkapan yang 
telah 
dipelajari 
secara 
berpasangan 
5. Bermain 
peran 
melakukan 
meminta,mem
beri, menolak 
barang 
• Bertanya dan 
menjawab 
tentang 
meminta, 
memberi 
danmengingka
ri informasi 
• Bertanya dan 
menjawabtenta
ng 
meminta,mem
beri 
danmenolak 
pendapat 
• Bertanya dan 
menjawab 
tentang 
menawarkan, 
menerima, 
menolak 
sesuatu 
• Bertanya dan 
menjawab 
tentang 
meminta, 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes 
lisan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Bermai
n peran 
perform 
it in 
front of 
the 
class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 x 40 
menit 
bar 
yang 
relev
an 
3. 
Ben
da 
sekit
ar 
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barang, 
meminta, 
memberi 
dan 
mengingkar
i informasi, 
meminta, 
memberi, 
dan 
menolak 
pendapat, 
dan 
menawarka
n / 
menerima / 
menolak 
sesuatu 
 
9.2. 
Mengungkapka
n makna dalam 
percakapan 
transaksional 
(to get things 
done) dan 
interpersonal 
(bersosialisasi) 
pendek 
B: Fine with me. 
A: I Must go now 
B: Do you have 
to? 
• Right. 
• I see. 
• Hm...m yeah 
• Hello,excuse 
me 
• Did you? / 
Were you? 
• Thanks/ Bye / 
see you 
• Could I speak 
to ..? 
• Well,I’m 
calling to ...? 
• Nice talking to 
you. 
percakapan 
berdasarkan 
situasi 
yang diberikan 
 
1. Tanya jawab 
menggunakan 
berbagai 
kosakata dan 
ungkapan 
yang telah 
dipelajari 
2. Mendengarkan 
percakapan 
yang 
memuat 
ungkapanungka
pan 
yang telah 
dipelajari 
3. Menjawab 
pertanyaan 
tentang isi 
percakapan 
4. Menjawab 
pertanyaan 
tentang makna 
dan 
memberi 
persetujuan 
• Bertanya dan 
menjawab 
tentang 
merespon 
pernyataan 
• Bertanya dan 
menjawab 
tentang 
memberi 
perhatian 
terhadap 
lawan bicara 
• Mengawali, 
memperpanjan
g menutup 
percakapan 
• Mengawali, 
memperpanjan
g menutup 
percakapan 
telepon 
Create 
a 
dialogu
e 
based 
on the 
role 
cards 
and 
perform 
it in 
front of 
the 
class. 
 
 
 
 
1. 
Buk
u 
teks 
yang 
relev
an 
2. 
Gam
bar 
yang 
relev
an 
3. 
Ben
da 
sekit
ar 
4. 
Kart
u 
pera
n 
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sederhana 
dengan 
menggunakan 
ragam akurat, 
lancar, dan 
berterima 
untuk 
berinteraksi 
denganlingkun
gan terdekat 
yang 
melibatkan 
tindak tutur: 
meminta, 
memberi 
persetujuan, 
merespon 
pernyataan, 
memberi 
perhatian 
terhadap 
pembicara, 
mengawali, 
memperpanjan
g, dan menutup 
percakapan, 
serta 
mengawali, 
fungsi 
ungkapan 
terkait 
5. Menggunakan 
ungkapan – 
ungkapan 
terkait 
berdasarkan 
konteks dengan 
percaya diri 
6. Bermain peran 
mengunakan 
ungkapan 
yang telah 
dipelajari 
dengan 
semangat 
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memperpanjan
g, dan 
menutup 
percakapan 
telepon 
 
Standar Kompetensi : Berbicara 
10. Mengungkapkan makna dalam teks lisan fungsional dan monolog pendek sederhana berbentuk recount, dan narrative untuk 
berinteraksi dengan lingkungan sekitar 
 
Kompetensi 
Dasar 
Materi 
Pokok/Pembelaj
aran 
Kegiatan 
Pembelajara
n 
Indikator 
Penilaian Aloka
si 
Wakt
u 
Sumber 
Belajar 
 
Karakter 
Tekn
ik 
Bentuk 
Instrumen 
Contoh 
Instrumen 
10.1 
Mengung
kapkan 
makna 
dalam 
teks lisan 
fungsional 
pendek 
sederhana 
dengan 
mengguna
kan ragam 
bahasa 
• Teks 
fungsional 
pendek : 
- Undangan 
- Pengumuman 
- Pesan singkat 
 
 
 
 
 
 
 
1. Review 
kosakata 
dan 
ungkapan 
yang 
digunakan 
dalam teks 
fungsional 
pendek 
terkait 
materi 
2. Membuat 
kalimat 
• 
Mengungk
apkan 
secara lisan 
teks 
fungsional 
: 
- 
Pengumum
an 
- Undangan 
- Pesan 
singkat 
Tes 
lisan 
 
 
 
 
 
 
 
 
 
 
 
Performa
nce 
 
 
 
 
 
 
 
 
 
 
 
1. Invite 
your 
friend 
orally to 
join a 
discussio
n on the 
danger of 
drugs. 
2. Give 
announce
ment 
orally 
2 x 40 
menit 
 
 
 
 
 
 
 
 
 
 
 
1. Buku 
teks 
yang 
relevan 
2. Gambar 
terkait 
materi 
dan topik 
3. Benda 
sekitar 
4. Teks 
bentuk 
khusus: 
Aantun 
Percaya 
diri 
Komunik
atif 
Cermat 
Semangat 
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lisan 
secara 
akurat, 
lancar dan 
berterima 
untuk 
berinterak
si dengan 
lingkunga
n sekitar 
 
 
 
 
 
 
 
10.2 
Mengung
kap kan 
makna 
dalam 
monolog 
pendek 
sederhana 
dengan 
mengguna
kan ragam 
 
 
 
 
 
 
 
• Teks monolog 
berbentuk 
narrative 
sederhana 
untuk: 
- 
mengundan
g- 
mengumu
mkan 
- memberi 
pesan 
3. Membahas 
gambitgam
bit yang 
sering 
muncul 
dalam teks 
fungsional 
terkait 
4. 
Mengungk
apkan 
secara 
lisan: 
- undangan - 
pengumum
an 
- pesan 
singkat 
dengan 
 
• Bertanya 
dan 
menjawab 
secara lisan 
berbagai 
info dalam 
teks 
pengumum
an, 
undangan, 
pesan 
singkat 
 
 
 
 
 
• Melakukan 
monolog  
pendek 
sederhana 
dalam 
bentuk 
narrative 
dan 
recount 
 
 
 
 
 
 
Tes 
lisan 
 
 
 
 
 
 
Performa
nce 
about the 
plan of 
the trip to 
Borobud
ur 
Temple. 
3. Tell your 
friend to 
wait for 
you after 
school. 
 
 
 
 
 
1. Retell a 
stor that 
you know 
very well. 
2. Tell a 
story 
based on 
theseries 
of a 
pictures 
given. 
 
 
 
 
 
 
4 x 40 
menit 
- 
undanga
n, 
pengumu
man 
pesan 
singkat 
 
 
 
 
 
 
 
 
1.Buku 
teks 
yang 
relevan 
2.Gambar 
yang 
relevan 
3.Benda 
sekitar 
4. Buku 
cerita 
dalam 
bahasa 
139 
 
  
bahasa 
lisan 
secara 
akurat, 
lancar, 
dan 
berterima 
untuk 
berinterak
si dengan 
lingkunga
n sekitar 
dalam 
teks 
berbentuk 
recount 
dan 
narrative 
santun dan 
komunikati
f 
1. Review 
kosakata 
dan tata 
bahasa 
terkait jenis 
teks 
narrative 
dan tema 
yang 
dipilih 
2. Membuat 
kalimat 
sederhana 
secara lisan 
terkait ciri-
ciri 
kebahasaan 
teks 
narrative 
- simple past 
- past 
continuous 
- temporal 
conjunctio
ns 
Inggris 
140 
 
  
- connective 
words 
- adverbs - 
adjectives 
3. 
Menceritak
an kembali 
cerita 
populer di 
kotanya 
menggunak
an gambit-
gambit 
yang 
sesuai. 
Contoh: 
Really? 
That’s 
terrible!, 
How then?, 
First,...., 
then....,fina
lly... 
dengan 
percaya 
diri dan 
komunikati
f 
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4. 
Menceritak
an kembali 
teks 
narative 
yang 
pernah 
didengar 
dengan 
semangat 
 
 
. 
Standar Kompetensi : Membaca 
11. Memahami makna dalam esei pendek sederhana berbentuk recount, dan narrative untuk berinteraksi dengan lingkungan sekitar 
Kompetens
i 
Dasar 
Materi 
Pokok/Pembelajar
an 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
 
Karakte
r 
Tekni
k 
Bentuk 
Instrume
n 
Contoh 
Instrume
n 
11.1 
Membaca 
nyaring 
bermakna 
teks 
fungsiona
l dan essai 
pendek 
• Teks Essai 
berbentuk 
narrative / 
recount 
• Ciri kebahasaan 
Teks Essai 
berbentuk 
narrative / 
1. Tanya jawab 
mengembang
kan kosakata 
berdasarkan 
gambar cerita 
popular 
2. Tanya jawab 
menggali 
• Membaca 
nyaring 
danbermakna 
teks 
fungsional/  
essai 
berbentuk 
narrative / 
Tes 
lisan 
 
 
 
 
 
 
Membaca 
nyaring 
 
 
 
 
 
 
Read the 
story 
aloud. 
 
 
 
 
 
4 x 40 
menit 
 
 
 
 
 
 
1.Buku 
teksyan
g 
relevan 
2. Buku 
cerita 
bahasa 
Inggris 
Rasa 
ingin 
tahu 
Percay
a diri 
Teliti 
Cermat 
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sederhana 
berbentuk 
recount 
dan 
narrative 
dengan 
ucapan, 
tekanan 
dan 
intonasi 
yang 
berterima 
yang 
berkaitan 
dengan 
lingkunga
n sekitar 
 
 
 
 
 
11.2 
Merespon 
makna 
dalam 
teks tulis 
fungsiona
recount 
• Tujuan 
komunikatif teks 
essai narratif / 
recount 
• Langkah retorika 
narrative / 
recount 
 
 
 
 
 
 
 
• Teks fungsional 
: 
- undangan 
- pengumuman 
- pesan 
 
 
 
 
 
 
• Tujuan 
komunikatif 
informasi 
dalam cerita 
berdasarkan 
gambar 
3. 
Mendengark
an teks 
narrative / 
recount yang 
dibaca guru 
dengan rasa 
ingin tahu 
4. Membaca 
nyaring teks 
narrative / 
recount 
dengan 
ucapan dan 
intonasi yang 
benar dengan 
percaya diri 
5. Menjawab 
berbagai 
pertanyaan 
tentang 
informasi 
dalam teks 
yang di baca 
recount 
 
• 
Mengidentifik
asi berbagai 
makna teks 
narrative / 
recount 
.Mengidentifika
si rujukan kata 
dalam teks 
narrative/ 
recount yang 
dibaca 
 
• 
Mengidentifik
asi berbagai 
informasi 
dalam teks 
fungsional 
yang dibaca 
• 
Mengidentifik
asi tujuan 
komunikatif 
teks 
fungsional 
 
 
 
Tes 
tulisa
n 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes 
tulis 
 
 
Pilihan 
ganda 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pertanyaa
n 
tertulis 
 
 
 
Choose 
the right 
answer 
based on 
the text. 
 
 
 
 
 
 
 
 
 
 
 
Answer 
the 
followin
g 
question
s 
based on 
the text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 x 40 
menit 
3. 
Gambar 
-
gambar  
terkait 
cerita 
4. 
Rekam
an 
cerita 
5. Tape 
recorde
r 
6. CD 
7. VCD 
player 
 
 
 
 
 
 
 
 
1. Buku 
teks 
yang 
relevan 
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l pendek 
sederhana 
secara 
akurat, 
lancar dan 
berterima 
yang 
berkaitan 
dengan 
lingkunga
n sekitar 
 
 
11.3 
Merespon 
makna 
dan 
langkah 
retorika 
dalam 
esei 
pendek 
sederhana 
secaraaku
rat, lancar 
dan 
berterima 
yang 
Teks narrative/ 
recount 
• Ciri kebahasaan 
teks narrative/ 
recount 
dengan teliti 
 
1. Menentukan 
tujuan 
komunikatif 
teks 
fungsional 
yang dibaca 
2. Menentukan 
langkah 
retorika dari 
teks 
fungsional 
yang dibaca 
3. Menentukan 
ciri 
kebahasaan 
teks 
fungsional 
yang di baca 
4.. Membaca 
teks fungsional  
     undangan, 
pengumuman 
dan  
     pesan  
dengan  teliti 
  
• 
Mengindentifi
kasi ciri 
kebahasaan 
teks 
fungsional 
 
. 
Mengidentifikas
i tujuan 
komunikatif 
teks narrative / 
recount 
• 
Mengidentifik
asi langkah 
retorika dan 
ciri 
kebahasaan 
teks narrative 
/ recount 
 
2. 
Contoh 
teks 
fungsio
nal 
3. 
Gambar 
terkait 
materi 
dan 
topik 
4. Benda 
sekitar 
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berkaitan 
dengan 
lingkunga
n sekitar 
dalam 
teks 
berbentuk 
recount 
dan 
nararativ
e 
1. Mencermati 
teks monolog 
     terkait 
materi 
2. 
Menyebutka
n jenis teks 
monologl 
yang 
dicermati 
3. Menjawab 
pertanyaan 
tentang 
informasi 
yang terdapat 
dalam teks 
monolog 
dengan 
cermat 
4. 
Menyebutka
n ciri-ciri 
teks 
fungsional 
yang dibaca 
 
Standar Kompetensi : Menulis 
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12. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana berbentuk recount dan narrative untuk 
berinteraksi dengan lingkungan 
sekitar  
Kompetensi 
Dasar 
Materi 
Pokok/Pembelajaran 
Kegiatan 
Pembelajara
n 
Indikator 
Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
 
Karakt
er 
Tekni
k 
Bentuk 
Instrume
n 
Contoh 
Instrumen 
12.1. 
Mengungka
pkan 
makna 
dalam 
bentuk teks 
tulis 
fungsional 
pendek 
sederhana 
dengan 
menggunak
an ragam 
bahasa tulis 
secara 
akurat, 
lancar   dan 
berterima 
untuk 
berinteraksi 
Teks fungsional : 
- undangan 
- pengumuman 
- pesan singkat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Teks Essai 
narrative / recount 
1. Review 
tujuan 
komunikat
if dan 
ciriciri 
kebahasaa
n teks 
fungsional 
pendek 
terkait 
materi 
2. Menulis 
kalimat 
sederhana 
untuk 
mengunda
ng, 
mengumu
mkan, 
pesan 
Menulis 
teks 
fungsional 
pendek 
berbentuk : 
- 
Pengumum
an - 
Undangan - 
pesan 
singkat 
 
 
 
 
 
 
 
 
  
Tes 
tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Essay 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Uraian 
1. Write 
sentences 
based on 
the 
situation 
given. 
2. 
Complete 
the text 
using 
suitable 
word/wor
ds. 
3. Write a 
text of 
invitation 
on your 
farewell 
party. 
 
2 x 40 
menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku 
teks  
yang 
relevan 
2. 
Contoh 
teks 
fungsio
nal 
3. 
Gamba
r terkait 
materi 
dan 
topik 
4. Benda 
sekitar 
 
 
 
Sopan 
Cermat 
 Teliti 
Kerja 
sama  
Mandir
i 
Percay
a diri 
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dengan 
lingkungan 
sekitar 
 
 
 
 
 
 
12.2. 
Mengungka
p kan 
makna dan 
langkah 
retorika dalam 
esei 
pendek 
sederhana 
dengan 
menggunak
an 
ragam bahasa 
tulis 
secara akurat, 
lancar 
dan berterima 
untuk 
berinteraksi 
• Ciri kebahasaan 
teks narrative / 
recount 
• Langkah retorika 
teks narrative / 
recount 
singkat 
  dengan  
sopan 
3. 
Melengkap
i taeks 
fungsional 
pendek 
4. Menulis 
teks 
fungsional 
pendek 
dengan 
cerman 
dan teliti 
 
 
 
 
1. Review 
ciri 
kebahasaa
n teks 
narrative 
2. Membuat 
kalimat 
sederhana 
terkait teks 
 
 
 
Menulis 
teks pendek 
dan 
sederhana 
dalam 
bentuk 
narrative 
dengan 
langkah 
retorika 
yang benar 
Tes 
tertuli
s 
 
 
 
 
 
 
 
 
 
Write a 
short 
narrative 
text 
based 
on: 
a. The 
story you 
have ever 
read. 
b. Series of 
pictures 
given. 
4 x 40 
menit 
 
 
 
 
 
 
 
 
 
1.Buku 
teks 
yang 
relevan 
2. Buku 
cerita 
bahasa 
Inggris 
3. 
Gamba
r - 
gambar 
terkait 
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dengan 
lingkungan 
sekitar 
berbentuk 
recount 
dan narrative 
narrative 
3. 
Mengemba
ngkan 
langkah 
retorika 
teks 
recount 
dan 
narrative 
dengan 
kerja sama 
4. Membuat 
draft teks 
recount 
dan 
narrative 
dengan 
mandiri 
5. Menulis 
teks 
recount 
dan 
narrative 
berdasarka
n draft 
yang 
dibuat 
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6. 
Memajang 
hasil 
tulisan di 
dinding 
percaya 
diri 
 
LEMBAR PENGESAHAN 
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